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INTRODUCTION

g  he reforms carried out in the area of education in our country do not

imply a radical change in the structures of the old system but a new

view of the processes that are going on in our classrooms. This new
insight tries to develop co-operative reflective attitudes among teachers that would
help to understand critically the nature of our daily work at school. This present
module is addressed to our colleagues, professionals in the teaching of English as
a foreign language, in order to reflect on the state of affairs in our profession and
on the importance of being informed by the current theoretical and
methodological trends in this field. The content of this module is a synthesis of
the latest specialised literature in English as a F oreign Language (EFL) teaching
which hopefully will encourage self-development, a sharing of perspectives and
insights in true collegiality. Obviously, we believe this material will be enriched

by suggestions, opinions and ideas proposed by the readers.

This module is divided into four parts; part 1 is concerned with the state of
affairs in EFL teaching in Tucuman, Argentina, part 2 begins with a brief
explanation of the terms approach, method and technique and continues with an
overview of the history of EFL, part 3 deals with some aspects of the so called
Communicative Approach/es and part 4 presents a proposal of Reading
Comprehension for secondary schools. A set of sample activities is also provided

at the end of this module.
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PAR‘T' ONE

STA TE OF AFFAIR-ﬁ
A close examination of the state of affairs in E.F.L. teaching i in, Tucuman

Argentina gives us ewdence that there are not only negative but also positive

“aspects in our profession:

Nowadays we all witness the mcreasmg importance of English as an
mternatlonal means of communication which suggests that EFL teachers should
do thelr best in order to meet the lmgulstlc demands of a commumty already
aware of the need of cross-cultural communication. In our reahty Enghsh
language classes in many primary and secondary schools are bound to be large.
| .The reasons for tlns are vmous and it is not our purpose to dmcuss them here.
Nevertheless 1t is necessary to pomt out that the promment role of the English
language m every area of modern world pushes the expansion in. students
enrolment for the Enghsh classes but thls 1s not matched by a correspondmg
expansmn m human phys:cal and ﬁnanc1al resources. Besides, the individualistic
_atmosphere of the Enghsh teachmg professmn is charactensed by the lack of
mterest in sharmg knowledge expenences standpomts and matenals _therefore
personal and professxonal growth 1s not hkely to be attained. Lookmg back in
tlme the possﬂnlmes of gettmg authentlc input were nuil about ten, years ago.
Luckily, at present there is better access to mput commg dlrectly from English
"speakmg countries , thus offermg a highly valuable means to improve “the ability
fo use the language effectlvely” which is nothmg but “a potentlally llfe~long skill”
'(Mlchael Lewis, 1993:188). Unfortunately, the multlple obhgattons we have to
cope ‘Wwith make it difficult to take advantage of the service offered by the media
which is an effective way of improving our command of the language, a goal we

must constantly work on.

It is unquestionable that the EFL profession is now much better mformed
due to greater availability of theoretical and methodologlcal information through
books, articles, magazines and other publications. Together with this, there is also
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the contribution of seminars, conferences, lectures, workshops, etc., some of them
conducted by native speakers, which provide us with updated information that is
expected not to be taken as recipes to apply in the classroom without thoughtful

evaluatlon

Usually, theoretical knowledge from Linguistics, Psychology, Seciology

and other d1s01p11nes is 1gnored and even deprectated in the behef that theory is an
unattamable 1dea1 or a set of postuldtes wlnch a.re not appheable in the harsh
world of reahty” (H H. Stern, 1983: 23) Obwously, the standpomt unp11c1t in this
is that good teachmg equals just mtumon and expenence the reason whmh might
‘explam the rejectton of theory is that there is such theoretical diversity, often
confusmg at face value that teachers become paralysed and choose not to get
involved. This position on the paxt of the teacher is understandable because theory
was usually presented m terms of dlchotormes (grammar-le)us competence-
peiformance, accuracy-ﬂuency, cohesmn-coherence etc) At tlus, it is the
teachers’ respon31b111ty to develop their own mner cntena to take demsmns in the
llght of theoreucal considerations and classroom vanables such as class 51ze time
"of the day for classes number of contact hou.rs per week, students cultural
"background their age and mood, our mood, students level the1r learmng pace

and Iearmng strategles course objectlves lesson ob_;ectlves and the socxal context

‘where the mstltutlon is.

| , Today, one of the problems seems to be the lack of coherence between
'theory and practice, between the teachers’ beliefs and their practice,, between
what they do and what they think or say they do. Moreover, some teachers exhibit
updated theoretical kdowledge but remain traditional in the teality of their classes.

At this point the readers might be wondering about the answer to a
question we always ask ourselves: HOW CAN WE IMPROVE TEACHING SO THAT
STUDENTS NO Longﬁg COMPLAIN THAT THEY HAVE STUDIED ENGLISH FOR
| SEVERAL YEARS AND STILL CANNOT SAY OR UNDERSTAND A WORD ?
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We dare say that there is not a universal answer to this question, but each
of us has to work out a response for every particular situation in the light of

theory, our experience and reality.

We would like to end up this section by quoting H. Widdowson’s words
(1990: Preface X) “Unless teaching is informed by principled pragmatism, it can
make no claim to be a serious professional activity. I would argue that teachers
who reject theory as being irrelevant to practice not only misunderstand the nature

of their work but at the same time undermine the profession.”
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PART TWO

APPROACH, METHOD, TECHNIQUE
For the sake of clarification it would be advisable to define the way the

following terms are used in this module to avoid misunderstanding and ambiguity.

In trying to explain the key concepts of approach, method and technique,
Richards and Rodgers refer to Edward Anthony’s identification (1986:15) of three

levels of conceptualisation and organization. - - - -

““‘An approach is & set of correlative assumptions &eﬂiﬁgv&ﬁh the nature
of language teaching and learning. An approach is axiomatic. ‘1t describes the
pature of the’ subject matter to be taught.... '

o« Method is an overall plan for the orderly presentahon of language
matenal ‘1o part of Whlch comradlcts and all of which 1is based upon, the selected
approach An approach is axmmatw a method is procedural. Wlthm one approach

there can be rpqnyn}eﬂlqu.,.

A technique is implementational- that which. actually takes place in a
classroom-. It is a particular trick, stratagem or contrivance used to. accomplish an
immediate objective. .- Techniques. must be consistent with the.-method and

therefore in harmony with an approach as well...” (Anthony, 1963,63-67)

""" Richards and Rodgers revised and éxtended the original Aﬁf:ﬁiﬁhy’s model
‘and present 4 new one as a basis for describing widely used approaches and
‘methods

The dxver51ty of approaches and methods is a promment charactenstlc of

' the hlstory of second and forelgn language teaching,.

‘For over a century, from’ 1840 to 1940, the Grammar Tramslation
sMethod dominated this field. Its main features were emphasis v the teaching of
the second language grammar, translation from: and into.: the~target -language,
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memorization of Vocabulary, verb paradlgms and lists of prepositions, translation
of isolated sentences and cléssmal texts. An alternative was provided by the
Direct Method which became popular’ t_hr'oughout the early years of the 20t
century with emphasis on aural-oral skills, rejection of the use of the mother

" tongue at all, use of visual aids and differed reading and writing.

Dissatisfaction at such heavy ‘emphasis on the spoken language led to
" yeading as a more attainable and ‘appropriate goal for school students. Reading
was characterized by emphasis on getting the correct information, intensive and
extensive reading, grammar rules and vocabulary based principally on the
structures found in the reading passages. None of the above mentioned methods
can claim such an outstanding impact as Audiolingualism can. It was the first
method to approach language teachmg on a sc1cnuﬁc basis and to have almost an
1mmed1ate adherence on the pal“c of the teachers Audlolmguahsm that donnnated
ELT durmg the 505 and 60s was rooted i two parallel schools of thought
Psychology and ngulstws In Psychology, | the behavmurlst school was
extremely influential. At the same time the structural and descrxptlve school of
Linguistics dominated thinking in that field. The goal of language teaching
according to this method was to develop in students the same abilities native
speakers have. Language was seen as a set of structures and consonant With the
behaviourist school audiolingual proponents considered that learning was habit
formation  (stimulus-response-reinforcement), therefore.. mimicry  and
memorization were used extensively to learn grammar structures inductively and
implicitly. Manipulative drilling and contrastive analysis of L1 and L2 were
intended to reduce learners errors which were v1ewed as bad hablts and were to
be corrected to avoxd fossilization. Thc criterion for sequencmg the teachmg of
grammar structures was that of mcreasmg complex1ty ‘but grammar mstrucuon
never moved beyond sentence level. Already in the times of Audlolmguahsm
teachers started tallqng about communication in terms of language skills which
were separated, seqﬁenced and classified into active (speaking and writing ) and

passive (reading and listening). The Audiolingual method proposed a real and
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usable form in language teaching materials such as tape recorders, film strips,
flannel boards and language labs. Soon préctical mefficiency coupled theoretical
refutations. Techniques in classrooms proved to be boring for both students and
teachers, and mastery of patterns in real communicative situations did not
necessarily follow mastery of patterns ‘1'1'1 classrooms. It was not until the
publication of Chomsky’s highly critical review of Skinner’s Verbal Behaviour
(1957) that the behaviourist view of language acquisition was seriously
questioned. Chomsky’s theory was based on the distinction between competence
and performance and his Generative Transformational Grammar was a
linguistic theory that focused mainly on syntax. At this same time cognitive
psychology was gaining in popularity, especially among educational
psychologists. The cognitive theory was mentalistic and dynamic, thus
knowledge was said to be acquired by the organism rather than implanted by
some outside agent. This theory defined learning as a perception, acquisition,
dfganjzaﬁon, and storage of knéwledge in such a way that it becomes an active
part of the individual’s cognitive structure; learning is then rule -governed
behaviour. The term “cognitivism” is usually used to describe methods based on
Generative Transformational Grammar and Cognitive Psychology in which
students are not asked to repeat but to think. Grammar was considered important
and rules were presented either inductively or deductively, depending on the
learner. Errors were viewed as inevitable and as something that the teacher and
~ the leamners could use constructively. However attractive and enlightening these
innovations seemed to be, they did not represent an essential change in the theory
of language teaching, no particular method emerged out of this theory though
most of its principles are invoked by other methods. The innovations in
Psychology and Linguistics were confined to a matter of code learning, non-
linguistic aspects had been overlooked and little had been done to alter the way in
which language was presented. The form- meaning model still failed to account

for a third imponderable dimension: Communication
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PART THREE
THE COMMUNICATIVE APPROACH/ES

Early in the 1970’s the ‘communicative approach/es, based on. the work of
linguists both in the US (D. Hymes) and Britain (Halliday), came:. -into being.
Accordmg to tlns new approach language 1s Vlewed as an mstmmem of

clalm that commumcatlon is the goal of fore1g:n language teachmg ‘

“This ' new perspectlve emerged fundamentally ﬁom Hymes ux‘a'/ork‘ “On
Communicative Competence” (1971) whereby he challenges the centrallty of
‘grammar -.in " language ‘teaching ‘and “learning. From the’ staridpoint of the
Chomskyan: linguistic principles; that Chomsky presetited in his various Models
of Grammarj:what it means to know alanguage is réflected in his distinction
between linguistic'competence and linguistic performance. Whilé the former is
concerned with an ideal speaker-listener’s knowledge of the language system in a
‘completely homogenieous speech community; the latter refers to the actual use of
language, affected by all the performance errors that detive from' non-linguistic
factors (false starts, omissions, hesitations, pauses, ‘repetitions, ' “ét¢.). Thus,
Chomsky believed that to develop a linguistic theory it was necessary to study
idealized abstractions and not real data. Since Chomsky’s:linguistic competence
was competence about grammar, the pedagogical implication #i EFL teaching
. was_that teachmg a forelgn language meant, teachmg its grammatical rules.
,;Obwously, _such an attitude in EFL, teachmg Jed to students who. were
gra'mmatlcallyr competent but unable to:fc,ox:nmum_pate_app.ropn"a_t:ely..
| For Hymes, Grammatical or Linguistic competence is just one aspect of a
broader concept of competence which he presented as COMMUNICATIVE
~'COMPETENCE Due to the fact that Chomsky s view of language neglected the
:"mles of socml mteractlon and appropnate soc1al behavmwr n a heterogeneous

o TR

speech community, Hymes proposed 2 new model of Commumcauve

Competence ‘consisting of knowledge and ability: of four types::
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1. Whether something is possible. This corresponds to Chomsky’s notion of

competence.

2. Whether something is feamble That is to say if something is

- “fimiplementationally poss1b1e or not.

3. Whether somethmg is appropnate ThlS refers to the context in which 1t is

used

4. Whether something fis done. This means actually occurring knowledge and
. ability for use.

Communicative competence is thus viewed by Hymes as an interaction of
grammatical, psycholinguistic, sociocultural and probabilistic systems.. Several
‘well-known theorists made con_tributions to the model of Communicative
competence, that is the case of Campbell and Wales (1970) who pointed out the
importance of the appropriateness -of an utterance in a particular situation;
Savignon.- (1972) Who_s.e notion of communicative - competence emphasized the
,negotiative nature of ."communicaﬁon, Halliday (1970) with his sociosemantic
approach which indicated the semantic eptions available to a person when
translating option in behaviour into linguistic 'options, Munby: (1978) whose
model of communicative competerice incorporates the rules of discourse as one

of its components.

;;;;;

Chomsky’s tlmes prov1ded an extensive review of the theoretlcal model of
communicative competence and on such basis proposed an mtegratlve model

with four components:

1) Grammatical Competence, which refers to the degree to which. the language
~user has mastered the linguistic system (vocabulary, spelling, pronunciation,

~ . intonation, word formation, sentence structure, etc.).

2) Sociolinguistic Compeétence, which refers to the extent to which grammatical

forms can be used or understood appropriately in various contexts. This
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nappropriateness is determined by factors suchas topic, rolé of participants,

:setting, style, register, etc.

3) Discourse Competence whlch refers to the language user s abﬂlty to combine
sentences to achieve a coheswe Whole and 1deas to achleve a coherent

1 message.

'4) Stratégic Competence, which refers to the language user’s ablhty to use verbal
and non-verbal communication strategies to compensate the weaknesses in the
-other three;

The notlon of communicative competence is percelved as the goal of the
SO caued commnmcative appmach/es to EFL teachmg, In wew of thls aim, it is

the teacher’s task to organize and sequence language teachmg in order to foster

their students® communicative competence. -

All throughout the history of EFL teaching, the various methodological
approaches have differed in the role grammar instruction has to play in the foreign
language classroom. From the point of view of Canale and Swain’s notion of
communicative competence, grammaticality is not central but it is mot ignored
either. In fact, it is one component which interacts with the sociocultural,
discourse and strategic factors. In relation to this, it can be concluded that EFL
teaching aims at developing the students’ knowledge and ability to use hlanguage

to communicate, which includes the following aspects:

I Grammaticality, students should be able to produce sentences that comply
with the rules of the linguistic system: vocabulary, spelling, pronunciation,

intonation, word formation, sentence structure, etc.

II. Feasibility, students should be able to distinguish those expressions which are
likely to occur in terms of human processing. Sentences like the following are
not likely to occur: The cheese the cat the rat the dog saw chased ate was

green. The apple is being eaten by me.
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.. II. Appropriateness, students should be able to understand and produce
grammatical forms appropriate in a given sociocultural context. Students
‘ should be able to choose expresswns takmg into account variables such as

N settmg, parﬁcxpants pmpose channel top1c style reglster etc.

IV. Discourse, students should be able to use cohesive devices,e:g. pronouns,
connectors, superordinate nouns, and organize ideas to achieve unmity of

thought, e.i a coherent whole. N

V. Non-linguistic strategies, students should be able to understand and use non-
. hngulsuc commumcatlve devmes whlch help him to compensate the gaps in

»hlS knowledge of the code eg. paralmgms’uc features such as body

movements, facial expressmns, gestures, etc.
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Chomsky’s view:’

ngmstlc

{ ... Lingtistic \, . . “Perfomance

compstence

Our view:

o tof o Actual] e
Reahzatlon

Discourse

Feasibility

Non Lirigiistic
Strategies

- Appropriateness

COGNITIVE PROCESSES
The commumcatlve approach has not only & hngmstlc but also a

psychological theoretical framework which gives us information about how we
learn. This topic remains controversial; however, there are outstanding

contributions that throw some light on the issue.

Perhaps the most important contribution to education in general and to
language pedagogy in particular is that of cognitive psychology. One of its
proponents, David Ausubel, considers that learning must be meaningful to be
effective and permanent. Learning is meaningful when the mind gets actively
involved in organizing the new information into meaningful chunks and relates

them to the existing cognitive structures. Thus, the new material “anchors” in the
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cognitive structures which consist.of facts, concepts, theories and raw perceptual
data. So, to say that someone has comprehended language is to say that one has
found aﬂ_mentzﬂ home for that information or that one has modified an existing
mental}’hoxﬁéii:i%;grdef to accommodate the new inf().rmaﬁon.l The “anchorage” is
possible when the new knowledge is relatable to pre\}'iéil'ls:‘knowledge which is
appropriately sequenced and organized. In this way thé new knowledge becomes
meaningful and can be fabsorbed and subsumed to strengthen and enrich the
cognitive structure. The pedagogical implications are that the teachers should use
teaching devices or s!ratégies to facilitate meaningful leg;%ning. These teaching
devices and strategies are calléd “advance Orgaﬁiéérs;’ vsince they activate the
students’ background knowledge and help them organize the input “in advance” to
make it meaningful so that it can be intaken more easﬂy and permanently and can

result in effective output.

Learner
O B = "] The lmo.v}ledge is
OQ e not accepted or
o oK _J . learned by: rote
Input %‘——é T
Knowledge O /5 Output
“Bits” O M
o Subsuming Concept Behavior
. <-§ .- - (neutral Net)
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" .. Learner

S5 Tnput e
P el Output

Knowledge
“Bi ts” ) —n—*
Organizer] Behavior

~Knowledge that is not relatable to the learner’s..cognitivé structure -is: either
;Tejected by the learner’s mind or leamned by rote (memorization). In-the case of

-.devices which:-setve. as advance

- EFL, visual. aids are: examples of teachin
organizers, e.g. understanding of a reading or listening text can be-highly
enhanced if the teacher provides a picture related somehow to the topic of the'text
_ prior to reading or listening.- A strategy an EFL teacher can use to activate
background knowledge is brain stormiﬁg on the topic before listening or reading
a text. This will help students retrieve previous knowledge and daily expériences
from. their memory and associate them with the topic in the text. In: this way. the
- students’ background knowledge is activated, brought to the surface to facilitate
comprehension. So, we see how-central-to the procesé;-of reading and listening
» comprehension the role of background knowledge is. This role is explained and
_:.._;fonnalized--in{\,a theoretical- model known as the SCHEMA THEORY which
.Tepresents how knowledge is stored in human memory. The development of this
theory has been possible due to the findings of Bartlett: Ausubel and information
.about Artificial Intelligence. One of the basic principles of this theory is that any
-given. text:does not carry theaning in and of itself but it provides directiois for
-readers; or listeners so that they construct meaning from their own cognitive
structure. This previously acquired knowledge structurés are called SCHEMATA.
Rume]hart (1977) deﬁnes a_schema as an abstract representation of a generic
concept for an, object event or sﬂ:uatlon &8 each of us has an. abstract

representatlon for the conccpt cow.
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has ¢— Cow — gives milk

« four .
1385 ' ' eagle

" dolphin ‘ Sometlmes black and whlte

The concept “cow” may be altered depending on the adjectives we add to it
or according to cultural contexts; the connotations conjured up by this concept in
Argentina are different Vfro’lin those in India. Sometimes a schema represents a
whole representation, e. g “buying at the supermarket”, thén the individual’s mind
calls up a chain of events or featurés associated with the situation. Schank ‘and
Abelson (1977) use the term script to explain this phénomenon: a structure that
describes in a predeterrmned stereotypic fashion appropnate sequences of ‘events
in a particular context (makmg a shopping list, takmg soime’ money or B dredit
- card, going to the supermarket taking a trolley, walkifig along the aisles, choosmg
‘food and other kinds of groceries, putting them ifito the trolley, paymg the
cashier). This is a geneﬁc script for that situation but a different script could be
- activated for the “buying at the kiosk™ situation. Minsky (1982) uses the term
- “frame” to describe memory structures that represent a stereotypic situation. His
. frames are similar to the concept of 'script. Minsky ‘says there are several types of
inforiation attached to each frame. The top levéls are fixed and represerit ﬂﬁ}lgs
that are always true about the situation. The lower levels have terminals, slots that
- may be filled by speciﬁe‘data. In the “buying at the supermarket” frame the top
levels represent things cdimﬁbﬁ to all transactions, more s‘j)'eciﬁcaﬂy'ﬂxe:buying of
food and drink. The lower levels in this case are filled with bits of information
that fit the situation of a supermarket and not of any other place where “other

thlngsaresoldandbought - T AN SO

Thus, in the process of language comprehensmn our knowledge 1s not

static. It is contmuously ina process of reorgamzatlon Comprehendmg a message
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means drawing information from both.the message itself and from.the internal

schemata that seem to ﬁt the 51tuat10n and that vary from person to person

contammg elements that go beyond the words themseh;es' That IS why the

RS Ty },, us’

comprehenswn and recallmg of any mput cannot be based on mere dlcnonary

"knowledge of the words that are read or heard, but on the ;ntemal i)rocessmg of

the information by the mdlvxduals

"“’77‘3""'5" 1 ; 2 ;; 1,@ p“ n;f A

posit two separate but &?eﬁelated modes of mformatlon processmg bottom—up
and tep-dewn processing. Schemata are thought to be hierarchlcally orgamzed

““frofii the most‘specrﬁ‘c at the bottom to the most abstract 4t the to‘p ."Drawmg back
on our previous example it could be said that the “buying” schéma in its most
abstract form would be o‘_g&l‘i‘tgpgwhereas the “buying at the kiosk” schema would be

near the bottom.

Buying

. At fhe gas

At the kiosk At the Supghnarket 7 station

| Bottom-up processmg is cons1dered to be data—dnven since the i mcommg
"‘;?text material activates the specxﬁc ex1st1ng schemata ﬁrst In top-down processmg
" ‘the comprehender makes general conceptual predlcuons about the mput based on
higher level more abstract schemata. The input is then searched for mformatlon
that will verify these higher order concepts: top-down processing is therefore
considered to be conmceptmally-driven. Both kinds of processing interact
simultaneously in the comprehension process. They help the comprehender use
the appropriate schemata so that comprehension can take place without
ambiguities. When there is a mismatch between the top-down predictions and the
bottom up information, we are forced to revise the interpretation in such a way as
to make the two of them compaﬁble. There are four basic kinds of schemata

crucial for the interpretation of messages:
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a) Conceptual schemata which refers to the knowledge‘of the world.

.....

b) Formal schemata whlch 1s related to the mdmdual’s knowledge of the
rhetoncal or dlscourse siructures of dlfferent types (e g fables, stories, poems,
etc) and structures of texts and dlfferences in rhetoncal orgamzatton of texts

(e.g. cause-effect, problem—soluuon conditlon-outcome etc)

c) Content schemata wh10h is related to the md1v1dual’s background knowiedge of

a specific culture and of the content area of a text (e g ﬁshmg, Chnstmas in
Argentina, pollution, etc) |

PRRY

d) Linguistic schemata wlnch is related to the individual’s- knowledge of the code,

both of target language and mother tongue.

The major contribution of cognitive psychology to EFL is the assumption
that thinking is a prerequisite for efficient learning. Teachers should have this in
mind when selecting rnaterials and choosing activities to help develop whole
learners. One suggested criterion for':t-’ﬁe”selection of activities may be the extent
to which different levets of thinking skills are in.v'olvedJ Examples of activities
that involve lower leveis of thinking skills are those -s“uc’h""as identification,
labelling, yes/no questions, true/false exercises, matching exercises, etc. A next
step would be: correcting false information, ’_‘ansiyeilji.l'lg;,general and specific
information questions, cioze texts, 'con}pleti;o‘nh exercises?;,,_ infonnat_ion ,trgnsfer
exercises. Activities that involve higher levels of thinking skills should go at a

final stage, e.g. analysis, synthesis and evaluation exercises.. .
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PRINCIPLES OF COMM UNI CA TI VE METH ODOLOG Y
"If the aim of our task is to help develop our students communicative

‘competence, we should be guided by methodologlcal principles which are

consistent with the theoretical framework presented above.

Keith Morrow (1981) proposes a set of five prmc1ples for a communicative

" methodology as guldelmes for our search and chowe of teachmg procedures.

I-KNOW WHAT 'YOU ARE DOING
2-THE WHOLE IS MORE THAN THE SUM OF THE PARTS
3-THE PROCESSES ARE AS IMPORTANT AS THE FORMS
4-TO LEARN IT, DO IT
5-MISTAKES ARE NOT ALWAYS‘. MISTAKES

1. The focus of every lesson should be to teach our studlents} how to do
| something through language use, e.g. inviting, asking for permission,

" expressing their opinions, etc. and make them aware of what they are
~+ ‘doing. The important thing is not to teach a specific discrete pomt e.g. the
~morphology of third person singular verbs in the simple present the
structures THERE IS/ARE, the comparative form of two syllable
adjectives, etc. but to introduce language that students might find

communicatively valuable.

2. We can identify and master elements in isolation but still be unable to
communicate. The difficulty that many of our students face arise not so
much from inappropriate knowledge of the system but from unfamiliarity
with its use. A communicative method should operate with contextualized

stretches of language which might occur in real situations.

3. Language teaching should resemble as much as possible the process of real

communication. Some of the aspects involved in this process are:

Page 21



a)

b)

c)

Information g the purpose of commumcanon is o, bridge the

mformatmn £ap between two people one of whem knows something

. the other ignores. Therefore, asking a member of a group of thirteen

year olds “how old are you? is not communicative atall. ... ., |

Choice: in reai life communication paiticipanis have to choose what
,.to say and, how: i say. it. This sugges's, max'.@}assroom activities
should as long as possible @J}ew S’im?f"m‘{ to select from their

O "T.‘.e‘.‘ i A \4.’
SR

language store the expressions they feel they need.

Feedback' if feal language iiteraction what a person says depends
not only on his own communicative purpose but also om what the

other person has just said.

. ‘ ' .

The teacher may help, advise and guide but it is thu studmt who has to

learn and only by practising communicative activities can he 'learn to

communicate.

Traditional teaching methods aimed at eliminating the students’ mistakes

by controlling the type of language used. A commuuicative method, on the

- contrary, is the Qiie that requires flexibility to . deal with mistakes at

... different stages of the learning process, which does not mean that errors

~ should never be corrected.
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TEACH!NG MODELS LEARNING PARADIGMS
Cons1stent w1th what has been sa1d at the begmmng, tllat we!l-mfonned

teachers can make better ch01ces m thls sectlon we are going to deal w1th

sed B

” teachmg models and learmng paradlgms |

1't Presentataon, Praetlce, Productlon (P P P )
““presentation phase the teacher introduces the new language atded by matenal and
“'various strategles By “new” we mean language we thmk students are not yet able
" to use’ (language structures, functlons grammar 1tems in general lems notions,

‘étc.); the teacher not only shows the students what Ianguage MEANS but also
" how it is USED. While this stage is wholly teacher centered, in the next the
' practice phase students are hlghly involved in’ pracusmg specific 1tems but
“coritrolled by the teacher, e.g. oral dnlls questlons and answers, cham dnlls etc.
'The final stage, the production phase, is mostly student centered consxstmg
“mainly of different activities infended to use the new language and show the
+ teacher how much they have internalized. For reasons of timé, in a real classroom
situation the phase most likely to be omitted is this one. Ths GVerall purposs of
this model is accuracy that stude;;taéate __e;q;&ected to get the language right usually

by forming correct sentences.

PRESENTATION | PRACTICE PRODUCTION
teacher centered ' teacher controlied | mainly student centered

:
N

The traditional version of this model is mainly deductive (from explanation
to example); however, there is an updated P.P.P. version whmh together with the

_T.P.R. and O.H.E, models, is mostly inductive.

" Page 23



‘ 2" Task Planning, Report (T.P.R.)

Dav1d and Jane Willis proposed the task based learnmg cycle which
cons1sts of three phases task, plamlmg, report preceded by an mtroducnon and
Jfollowed by analysxs and practlce Flrst the teacher mtroduces the topic and the
task, exposing students to a representatwe sample of language and ansmg
motivation for the task. During the task phase students carry out the activity in
groups or pairs using 1angﬁage p,rivateiy and spontaﬁegusly. The type of language
used by students at this point may, most probably, be faulty since. there is o
teacher intervention. In the second. iec_:e,ﬁplanning, students are involved in
preparing a report of their task:,,ge;eglly “written, cogseguenﬂy the focus of
Jlanguage has become raore concerned with accuracy. In the third phase, report,
a spokesperson from each group reports to the rest of the class what they have
planned, language is usedj here in public with the purpose of providing the class
- with a more prestiged ace}ifate version of what has been said privately. The last
step involves analysis and practice of language forms and use aiming at raising
consciousness about language and its uses. In other words a new dimension of

accuracy is the focus here, this is “communicative” accuracy which implies

both formal accuracy and meaning.

" [INTRODUCTION
to topic and task

TASK
' PLANNING
__REPORT

/ ANALYSS \

3". Observatlon Hypothesas, Experlment (O H. E) N
During the observatlon phase the teacher prowdes students ‘with data

(textual or recorded material) for them to work on a specific task. The focus here
is on meaning and fluency. After this, in the hypethesis phase, the students’

attention is directed to the semantic or syntactic function of a new item included
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in the data so that they can mductlvely develop hypotheses that might explain it.
The teacher’s role here is to venfy the leamer ] hypotheses and if necessary offer
h explanatlons In the thrrd phase expenment the teacher presents exercxses
intended to practrse and test the rules whlch have been dlscovered, m Pltt |
| 'iCorder s words teachmg 1s a matter of prowdmg the leamer w1th the nght data at
'the nght time and teachmg h1m how to leam, that is developmg in h1m approprrate

learmng strategles and means of testmg his hypotheses

i - e e el e I T ;,:",‘,' L R SIS TN
ol 5 Tty ST BRI :

Teacher S ﬁmcuon PROVISION

, . . _.Teacher’s function: EXPLANATION, A
91T OF DATA (exposure)” " DESCRIPTION and CORRECTION (verif ) -
Learner’s function: HYPOTHESES Leamer s function: EXPERIMENT TO

e R

*| FORMATION by INDUCTION FROMDATA | **| . TEST HYPOTHESES

TERIRYES 1 v

1 By now it 1s clear that the teacher should be able to choose an adequate
;Hmodel accordmg to the level of the students. In our opinion and expenence the
'.P P.P. model ,which is largely used today, can be applied at any level. The
:.tradltlonal verswn of this model is malnly deductive. (from explanation to
;example) however there is an updated P.P.P. version whlch together. with the
:T P. R and O H.E. models is mostly inductive (from contextualized . la.nguage to
..:analyms and practtce) To work effectively with the T.P.R and O.H. E.models, it is
_Decessary. for students to be above the level of beginners or roughly intermediate.
Smce gramma’acal and/or semantrc analysis come later, the focus moves. from
.iﬂuency to. accuracy, giving the students the impression that in the English
:classroom language is not only an object of study but aiso a means. to
;\_commumcate and relate wrth others. The choice of the most suitable model
depends on vmables interacting in the classroom such as classroom management,
| students learmng strategies and their learning pace and number of students. What
little we know about the psychological processes of second language learning
cither from theory or practical experience, . sugge‘stsﬁtglgetgeheog;bjt;ationt,of

Jinductive and deductive procedures produces the best results. .
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‘PEDAGOGIC GRAMMAR
For the two and half mrllenma of forergn language teachmg 1t has been

assumed that the teachmg of grammar isa necessary component of any language
' teachmg course In fact, before the 19%; century grammar teaclung was conmdered
* not only necessary but also su:fﬁ01ent so language teachmg and the study of

' grammar were synonymous '

The idea that communication among human bemgs is possrble through a
system which can be expressed in terms of rules 1s a notmn underlymg most
language research.. Rules consequently, seem to be the language and so the

maJonty of professronals mvolved in language pedagogy have assumed that since
language has rules, these should be taught in the EFL classroom.

The next question that arises here is the followmg what type of lmgulstlc
knowledge is to be presented in the EFL classroom?. Undoubtedly, the way the
linguist or teacher presents the grammar of a language is determined by the
audience (language teachers, lmgulsts EFL students, etc.) both the linguist and
the teacher are concerned with the same object LANGUAGE but the audrence
 they address have different goals. This situation leads us to the distinction
between PEDAGOGIC GRAMMAR ‘and LINGUISTIC OR SCIENTIFIC

GRAMMAR ngmstlcs 1s 2 theoreucal science and so the purpose of linguistic
grammar, according to Allen (1974) is'to ¢ glve a systematlc account of the
idealized knowledge or competence, which underlies the actual use of language in
comcrete social situations”. Unlike scientific grammar with which langnage
' teachers are concerned during their teaching training, pedagogic grammar is as
Rutherford and Sharwood Smrth (1988:1) say “the means by which acqulsmon of
second or forergn language grammar may be expressly facﬂltated” In other
pedagoglc grammar is mtended to provide “a comparatlvely mformal framework
of definitions, exercisés and verbahzed rules which may help a learner to acqurre

knowledge of fluency and its use” (Allen 1974) Pedagogic grammar however does
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;;; ot ignore linguistic research at all, quite on the contrary, it is datd extracted from
scientific grammars which has gone through a process of conversion ‘and is ‘used
as the basrs for language teaching. As concerns the nature of pedagogrc grammar,

. ﬁ RIS U

eclecticism has proved to be the best chorce in fact pedagogrc gramymar. feeds

cg h\é \gt‘

mainly on classical structuralist grammars, and toa less extent on Chomskyan
3pdT LT
linguistics, Halhdayan linguistics, valency grammar and case grammar etc -

nl" .... .

For about one hundred and ﬁfty years there have been arguments for and
against the role of grammar in forergn language teachmg Actually, it is p0551ble
" to perceive three drfferent kinds of attitudes towards the teachmg of grammar
“'some attempt to rgnore it, others mcorporate it into the teachmg programme but
fiever mention it openly, and the rest include it and try to make students aware of
it. This last attitude towards grammar focus is usually referred to m langu,age
‘pedagogy as grammatrcal CONSCIOUSNESS RAISING (CR) “Conscrousness
' raising is intended to embrace a contmuum rangmg from mtensrve promotron of
conscious awareness through pedagoglcal role artrculatlon on the one end, to the
mere exposure of the leamer to specrﬁc grammatrcal phenomena on the other”
(Rutherford and Sharwood Smrth, 1988: 3) o T

. In contrast to the hypothesrs that grammar CR promotes and faclhtates
vrllanguage leammg, there are some approaches that deny the value of unpartmg
i; explicit knowledge of language form This mlsconceptlon 1s fundamentally based
:on the assumptlon that the L2 learner has an acqursrtronal devrce whose lmgurstro
“ component is a sort of tabula rasa. The role of pedagogrc grammar m tlus context
1s to prov1de language rules in order to ﬁll the 1.2 grammar. vord What logrcally
follows 15 that .since the drfference between what there 1s o, learn about L2

WiEtL
grammar and what the L2 leamer can actually mcorporate 1s vast any attempt to

AN

teach grammar exphcrtly is useless

: f . s s ey "
I e eh sty L huetii b eewaen Ay %
= "M‘»"x‘.:.r'vé«s,z S EREET Y -

It has been proved that a grammarless approach may lead to a prdgmrzed

form of the target Ianguage which will not allow any ‘sort of communication
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outside the classroom. This seems to support the observations made by several

researchers:

1 That comprehens1ble mput 1s not enough to ensure grammaucal accuracy and a

) hlgh level of proﬁ01ency

2- That some form of grammaucal CR is effectwe in improving accuracy and to

some extent the command of the language.
. EEE cT ot

;1 Ve w0
R
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When making decisions about Wll@ts‘utq,c}hoose“tgu_b;‘ing to consciousness,
when and how to raise something to consciousness, how often to gall attention to
it and how detailed the infoqga}tipn_shQMd be certain variables are to be taken into
.. account. One of these variables is age. Krashen states (1979:153) that “learners
~can only profit from leegned knowledge afterwe‘_.certaiu age, that is , roughly
puberty”. This is supported by the fact that it is very much difficult to deny adult
learners’ explicit information about the target language because their intellectual
maturity as well as their previous experiences make them ask for explanations.
With younger learners explanations about the structural properties of the target
language are less frequent and :Wiﬂ’l children, who still lack intellectual maturity,
explicit grammaucal rules are out of the question Proﬁclency level 1s another
factor, with begmners focus on language form should not go beyond the practlce
of the basxc form-meamng correspondences because when one is begmnmg to
| leam somethmg new, one tends to approach it hohstlcally and only later is it
poss1ble to carry out tmy sort of analys1s , Wltl‘: mtermedlate and adolescent
‘learne:rs expllc1t grammahcal explanatlons epd correctlon help students to

progress qulckher Pedagogtcal gimnmaucal descnptlons mvolve the apphcahon
i of not only sc1entlﬁc lmomstlc prmc1ples but also nouons of psychology As

4

'regards psychology there are two basic pnn01p1es accepted by cogruuwsts A’ K

1 Tthat new lcnowledge is acqulred v1a old knowledge

iy L e Try Toeereds

2- That knowledge is not assemonal but procedural (e. 1 1t is not knowing what
but knowing how).
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- This suggests teachers ‘Should be awa;re of the knowledge students bmng to

the classroom and the sequenual order when presenting new language items.

With relation 1% contrastive analysw “this ‘is v1ewed as ‘a branch of
* linguistics that seeks to 1dent1fy similarities and" dlfferences between languages
The mformauon provided by this type of analy51s may be used to hlghhght those
‘aspects of L2 that will be found most unfamlhar e. & the Spamsh mlssmg

‘pronoun in subject posmon does not work in Enghsh where the sub_;ect posmon
* must be filled. There is no lmphcatlon that contrastive analys1s should be brought
into the classroom, however, it may help the teacher to decide when to ignore or
-present grammatical . explanations. and it may be a psychologically effective
. presentation device' in explanations of - certain complex areas of the target

- language. -

Not much is known about the pSyehological 'p"rfoﬂcess'es’ of second langnage
learning but it is widely accepted that a combination of induction and deduction
* procedures is the right thing to do since individuals learn in different ways. While
deductive learners are more left-brained, inclined to.analyﬁc thinking; inductive
- learners are more right-brained, inclined to analogic or holistic thinking. In other
words, teachers should present grammar rules not only in the traditional way
(presentation, practice.and production) but also give the students the chance'to
-learn best by, formulating and testing hypotheses; particularly when grammar rules
s are not highly complex. The learner should:-be given: enough data for him to' make
_hypotheses-about the semantic or syntactic features ‘of each new language item;

once he has developed his own ideas, he should be given the chance to.make
__cholces and most probably mlstakes He has an actlve role in the CR .process and
" :the teacher only prov1des data (examples descnptlons explanatlons of gxercises)
and most 1mportant of all prov1des venﬁcatton of the leamer hypothesesmlgg_;t{lus
way the dlscovery of the regularmes of the target language w111 be self-dlseovery
During the process the students native language and even translations may be

‘used; thJS 1§ 50 because on the one hand 1t is tnne savmg, and on the ott%er hand
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some language items require complex paraphrases which might:be more

complicated.

. s
s ":f PR

In our view, basm grammatlcal principles. can contribute to develop
. commumcatlve competence therefore the teachmg of grammar focus should not
be divorced from the teachmg of meamng An integrative theory of
‘l communicative competenoe is thatm.wh.tch there i ,1_s» a synthesis of knowledge of
grammar principles, kﬁowledée of how language is used in social comtext to
_perform. commumcatlve functlons and knowledge of how utterances-can be

combined accordmg to the principles of discourse.

~ As we have pointed out above; grammar CR is really a continuum, on the
one end there is an explicit provision of rules and on the other end mere exposure
to the grammatical features of the language. CR has therefore degrees’ of
explicitness and it can also have degrees of elaboration which .will depend on
va:ioos factors such as_'_’ students’ leveL age, learning .strategies, their prior
knowledge, the contrastive ;e!gt'@o;}s};\ip between L1 'and. L2, the degree of

complexity of a particular language item and others.

Grammar is nothing but a man-made’ description of how language works SO
anyone who knows the language knows its grammar. Native speakers do know
the grammatical rules of their mother tongue ‘only that they cannot verbalize them.
It should:be stated clear that students not ofily learn grammar consciously but also
acquire it unconsciously every time-they pet ‘comprehensible input (while
Jdistening to the teacher, talking to a classmate, watching a film, reading a conic,
o)t . . . e R 1+ 75

“In’ conclusmn grammatlcal conscmusness ralsmg is not an end m 1teelf 1t

' should be an AID to help students leam to commumcate If we obhge the learner
“to understand the mtncacles of a device mthout_'lmowmg how to make it work, it
would be “like leanung the delicate mechamsm of a clock w1thout knowmg how
to tell the time” (Wlddowson “Grammar and Nonsense and Learnm "). Finally,

“Wwhen teachmg grammar it is mot our aim to develop the students ability to
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.~ describe the language syste'n';-'bﬁrt‘-'to help the communicdtien process until they are

means to negotlate meamng e

ki

able to automatize language rules. By this;:-we mean that the-time: alloted: to
grammar practlce should be much less than the txme alloted to usmg language asa

' e . CE oL '
s PTERENS s, AT

,,,,,

From the point of view of the communicative approach, one of fhemost
widely held assumptions about the language learning process is that errors
indicate learners’ hypotheses about the target language and that overt correction
does not alter learners’ natural path of acquisition. Numerous inventories of
learners’ errors have been compiled into the now widely familiar categories of 1)
overgeneralization: she has two childrens. He teached English. Did he teached
English? 2) overuse: She has one books. She liking school. 3) omissions: She is
doctor. She has three book. He teach English 4) analogies: We walk with the girls.
We follow with the girls. It is believed that in producing these errors, learners are

testing hypotheses about rules and patterns in the language they are learning.

Recent theories of Bley Vroman (1986), Schachter (1984) and White
(1987) do not believe that learner’s incorrect hypotheses should go uncorrected.
These theories claim that explicit and/or implicit correction is essential to a theory
that includes hypothesis testing as part of the second language acquisition
process. Research on the actual practice of classroom correction has shown it to
be a highly diversified entity.

What has been advanced about the role of correction in the learning
process appears not only confusing in itself, but also to contradict Krashen’s
claim that comprehensible input is all that is needed for successful second-
language acquisition. Much of the confusion and contradiction is based on the
fact that so little is known about the nature of correction and its effect on the

learning process.

Although there is a great deal of difficulty in any research that attempts to

trace the impact of correction on the learning process, foreign-language
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¢lassroomns provide at the ‘mément the bést tesearch ‘site for ﬁndmg driswers 'to

var». I P SR e B ,;.-g{ﬁ

this crucial area of languagé learning,
“;ef E *‘E“ Js* ,::3,;3-
If when makmg mlstakes leamers are testmg Hypothe31s about rules and
o ETE
patterns, it is the teacher’s task to verify those hypotheses. Here agam, teachmg
training flexibility and vt,::he use of common sense will tell the theacher when and

‘how to correct.
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CONTRIBUTIONS OF NE W ME THOD§ |

For the two last decades innovations in the area of teachmg have emerged
G methodologlcal alternatives have been suggested 'mainly:«in' the areas of
individualized instruction-and communicative competence: Attention’ has been
_paid to social, cultural, cognitive and affective factors, to the role of grammar and
lexis, and to the shifting emphasis on different skills. All of these are hnportant
contnbunons Wthh explain the fact that the concept of communicative
'approach/es is an umbrella term. Included in thls term are methods such as Total
| Phys1cal Response, The Sﬂent Way, Commumty Language Learmng,
Suggestopedia, The Natural Approach, The Lexical Approach

The most outstandmg contnbutmns could be summanzed as follows

° Total Phys1cal Response (Asher 1969) assumes that studenfs should be
o allowed to have a s1lent penod until they feel conﬁdent to talk They show
understanding by domg somethmg through a physwal response These features

- remain as a technique especially for children and in the classroom language.

B The Sllent Way (Gategno 1972) emphasnzes the unportance of respect for the
students” capacity to work out language ploblems on their own with mlmmal

intervention on the part of the teacher.

o Community Language Learning posits the consideration of students as whole
persons. The teacher considers not only the students’ feelings and intellect but
also have some understanding of the relationship among students’ physical
reactions, their instinctive protective reactions and their desire to learn. The
erhphasis is placed on the sharing of the learning experience and on the

teacher’s role as counsellor.

o Suggestopedia (Lozanov 1978) seeks to counteract the negative suggestions or
fears which inhibit learning. Its key feature is to get students’ relaxation by

means of appropriate music and comfortable environment. The use of music is
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integrated w1th drama techmques mvolvmg the adoption of a new identity to

lower mh1b1t10ns Th1s also remams as an effective teaching strategy

. B R R e SR
s The last three are, referred to as “Humanistic Mgthods” singe they aim. at

_ developing the students’ personality encouraging positive feelings. =~ .wp,

As regards The Natural Approach (Tenell and krashen) ‘the  midst

influential principles are stated i i

a) The acqulsmon-leaxmng dxstmc’uon hypotheSIS whlch lmphes that
teaching should be geared to encourage acqulsmon smce thls is unconscwus and

therefore longer lastmg,

Viiat T

b) The comprehen51ble mput @G+1) hypothesm whlch means that students
should be exposed to language a httle beyond their pr oduetlon level and

¢) The affective ﬁlter hypothe51s whlch refers to the relaxmg atmosphere
and confidence buﬂt up by the teacher to facﬂltate acqu.lsmon

An overview of the. most important features of the various approaches and
methods mentioned here is oﬁ'ered by D. Nunan in lns book Des:gmng Tasks for
the Communzcatzve Classroom 1989 at the end of Part 3.
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THE LEXICAL APPROACH
””‘1993) upholds the genéral prificiples of the

' Conimtinicative Approach ‘namely ‘the “use of classroom tasks wlnch 'ﬁecessﬂate
commumcauon "decreased empha51s on correcuon increased student autonomy,
increased emphas1s on reoeptlve skﬂls etc which are accurate and hlgbly

frelevant but still remain ummplemented

_ Language ﬁom the pomt of wew of thls approach cons1sts of
| grammatlcahzed Iex1s not of “lexmahzed grammar” Moxe meaning is camed
by lexis than by grammatical structures and if communication is the aim of EFL
teaching, the role of lexis should be increased and the role of grammar should be
decreased. There are different kinds of lexwal 1tems the kmd we are most
familiar with is the individual word, partlcularly the noun. Yet, there are other
kinds of lexical items which have a hlghly relevant functaon in the commmnoéilon
process, these are multi word items. They can be subcategonzed mto groups such
as poliwords (tax1 rank, record player put oﬁf by the way, etc) collocations
* (words such as prices, unemployment ‘income can collocate with fall, rise
£ ‘stablhze) institutionalized expressm‘ns (not yet I see what you mean but...

" $brry to interript but can I just say...., etc.). The basic idea is that students
+-should be encouraged to acqurr"e’ “the ‘a‘blhty to produce lexical phrase’s as
unanalized wholes or chunks which it fiirn become the data by which the learner

,:;};egix;s to perceive patterns and-eventually masters the syntactic system:

~ Since the purpose of language is'the commumcation of meamng, language
“gictivities should be meaumg ‘ceritered” The term meamng 1s qu1te compIex it has
 different aspects that’ communicative activities should take mto account, T’ v1ew

of this, it is possible to speak of referential meaning (“the” meaﬁihg, thé'baiSic

facts, dictionary definitions), dlfferentlal meamng ( language items are defined by
contrast with others), connotatlonal meaomg (1t adds extra meaning; compare: He
walked down the street, He staggered down, the street),contextual. meaning
(language means different things depending upon the situation of use), pragmatic

;ché -35



meaning ( which does.not refer to what we say but what we do), discourse
_ eaning (the value of a word, nlay. change_ because of the extended context in
which it co-occurs), negotiated meaning (that created by the interaction between
speaker-listener), factual and modal meaning ( which refers to the degree of
. validity attributed to the statement by the speaker; compare; She may be there-
She is there), etc. The individual language user creates meamng through the
exercise of choice, selectmg one language item and re_;ectmg others, therefore
| ‘classroom activities should prov1de activities which acknowledge the true nature

of meanmg

B

The Lexical Approach does oot 1gn01e the unportance of grammar; even
though messages can be conveyed through lexis alone, the ability to
grammaticalize is necessary. Grammar should be‘ learned receptively through
student-centered exploration, a procedure where students are presented with
language data and describe what they see. Put snnply, they make the1r own
grammar rules. As for sentences they should be presented w1th co-text su%ce
md1v1dua1 sentences are meamngless when decontextuahzed If a student uses
the ‘wrong lexncal word -lexical error- mlsunderstandlng is more likely than if
the mlstake is onjy structural ThlS does not  ugAn, grammar is, unungor.tant but it
. pomts out that n 2 commumcauve classroom teachers should always react

: Pﬂmarﬂx to the content of student language. .

,,,,,,

Whatever teaching method is used, accuracy is the final ‘goal. Laitsudge
mistakes are not bad, in fact a learner who makes a mistake, is “frying out” some
new language 1tems whlch he has not fully acquired yet. At thls the teacher should
react naturally, showmg mcomprehensxon and asking for or providing

refonnulatlon

Methodological principles of the Lexical Approach'. |
1- ‘Stadents learn best in languagé-rich classroom. Teachers must be unafraid of
“exposing students'to real language.

=

2 Receptlve skllls  should be emphasized, especially hstemng is recommended.
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3- Receptive grammar practice values awareness raising and exploration above

any teacher exploration

4- Teachers should learn to value fluency, confidence and imagination as well as

accuracy.

5- Teachers should also encourage physical recording which mirrors

psychological recording.
6- Teachers should help students develop their own skills in chunking texts.

7- Reformulation and feedback are the most effective responses to students’

mistakes.

Summing up, EFL teachers should adjust the values they emphasize in the

following way:

1y from speaking to listening

2) from product to proéess

3) from explanation to exploration

4) from accuracy to communication

5) from structure to lexis

6) from sentence to text

7) from teacher-centered to learner-centered

8) from recipes to theory
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Appehdix B Approaches and methods — an
| overview

Tbeoryhcn)f Ianguage B

Theory of leamig.;gl“i{'_\; ..

Objectives

Syllabus .

Audiolingual

Communicative

Total Physical
Response

The Silent Way

Community
Language
Learming

The Nutural
Approach

Suggestopediz

Laﬁguz’age is a system of
jrule-governed structures
hierarchically arcanged.

Languageisa system for the
expression of meamng, '
primary function-
interaction and
tcommunication.

Basically a structuralist,
grammar based view of
language.

Each language is composed
of elements that give it a
unique rhythm and spirit.
Functional vocabulary and
core structure are a key to
the spirit of the langnage.

Fanguage is more thina
system for commumcation,
It invalves whole persan,
culture, educatinnal,
developmental
communicative processes,

The essence of language is
meaning. Vocahularyndt”
grammar is the heartaf -
language. R

Rather conventional,
plthough memorisation of
whole mranmnful tﬂm is
vecnmmended e

Habit formatiors; skllls are r
learned more effecuvely if
oral precedes written;
analogy not analysis.

Activities involving‘i’call
communication; carrying
out meaningful tasks; and
using language which is
meaningful to the learner
promote learning,

1.2 |c1rmng is the same as

L1 learning; comprchensxon ‘
before production, is
‘imprinted’ through

carrying out commands
(right brain functioning)
reduction of stress.

Pracesses of learning a
second language are
fundamentally different’
from 1 1 learning. 1.2
learning is an intellectual,’
cognitive process. Surrender '
to the music nf the

langnage, silent awareness
then active trial,

Learning involves the whaole
person It'is a sacial pracess
af prowth from child like
dependence t self diredtion
and independence.

There are two ways of 1.2

T language develapment |

‘acquisition’ - a mmr"l

subcanscious proc ew, dnd

‘learning’ - a conscions
process. Learning ¢ :\nnnt '
lead to acgnisition,

Fearning oceury ihrongh’
supaestion, when learners

are in a deeply relaved sfate,
" “Baroque music is used to

induce this stare.

Page

Cantrol of the structures of
soind, form and order, .. .
mastery over symhols of the
language; goal; native-
speaker mastery.

Objectives wal reﬂect the i

needs of the learnér; they,

will include functional skills A

as well as finguistic
objectives.

Teach oral proﬁc1ency to
produce learners who can
communicate uninhibitedly
and intelligibly with native
speakers.

Near-native ﬂurncy‘ mrrect
pmnummmn basic
practical knawledge of the
grammar of the L. 2.1, eamer
learn hore to lea rn a
language.

No specific objectives. Near
native mastery is the goal,

Dccvgned m gwe hegmners

and mrormodnte learners

R
hasic communicative 'ikl"ﬁ:. )
. learnerneeds.“,,_, L er ae eeen

Four broad 4 arem b:mc ]
personal commnmcatwe

= skills {oral/written);
* academic learning skills

(aral/written),

"To deliver .ulmnccd )
’ conversational compctcncc

quickly. 1 e'arnere are
required to master
pradigious lists of
vocabulary pairs, although
the goal is understanding
not memorisation.
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3 N

Graded syllabus uf
phonology, morphology
and syntax. Contrastive
analysis,

Will include some/all of the
following: structures
functions, notions, themes,
tasks. Qedering will be .
guided by learner needs.. . .,

Sentence-based syllabus  , °
with grammatical and
lexical criteria being
primary, but focus on
meaning not form.

Basically strucmral Icssom
planned amund ; st s
gmmmancal m;ms and e
related vocabulary ltems
are introduced accordmg to
their grammancal
complexity.

No set syllabus..Course .. .,
progression is topic-hased;.. . ;
learners proyide the topics..
Syllabus emerges from
learners’ intention and the. .
teacher's reformulations.

commum«.agwc acywmes
and topics deriyed.from

IR I

_ Ten umt courses consustmg
“of 1,200 word dlalogues

,graded by voc'abulary and 1,
" grammar, '



Total Physical
Response

Tke Natural
Approach

Commnunity
Language

Comnuoticative  Audiolingual

The Silent Way

Learnmg

Suggestopediz

Appendix B

Activity types

Dialogues and drills,
repetition and
memorisation pattern
practice. -«

Fngage learners in
comimunication, ilvolve
processessuchas -
information sharing,
negotiation of meaning and
interaction,

Imperative drills to elicit
physical actions,

Learner responses to
cammands, questions and
visnal cues. Activities
encovrage and shape oral
respomses withont
grammatical explination aor
maodellng by teacher,

Combination of innovative
and canventional,
Transhation, group woerk,
recording, transcription,
reflection and observation,
listening, free conversation,

Activities allowing
comprehensible inpue,
about things in the here-
and-naw: Facus on
meaning not form,

fnitiatives, question and
answer, role play, listening
excreises nnder deep
relaxation,

Teacher roles

Roles of materials

Organisms that can be
directed by skilled training
techniques to produce -
correct réSponses,

L

Learner as negotiator,
interactor, giving as weil as
taking:

Listener and performer,
little influence over the
content'of learning,

Learning is a process of
personal growth. | earners
are responsible for their
awn learning and must
develop independence
antanomy and
responsbiluy,

Tearners are members of a

community. | earning is not

viewed 25 an individuoal
accomplishment, bint
something that is achicved

* coflahoratively,

Shontd not try and learn
language in the usual sense,
but should try and Inse
themiselves in activities
involving meaningful
communication,

Must maintain a passive
state and allow the

materiale to wark on them |

(rather than vice versa), |

Central and active teacher
dominated method,
Provides model, controls

direction and pacc. k
Xt ek \’"H! I

Facilitatorof the
communlcatnon';‘;f"(}gcfgs!
parncnpants tasigs and texts,
needs analyqt. cnu*nccl'lm,

process m1mge(.

Active and direct role ‘the
director of a stage play’
with stdents as actars,

Teachers must a) teach b)

test ¢) get out of the way, , |

Remain impassive, Resist
tempration to mndd ‘
remondel, assist, direct
exhort,

L T

BT R ST

Counselling/parental

ref P30

i

C

YRGS

P

analogy. Teacher prnwdm a "

safe environment in w hu.ﬁ
stodents can learn 'md
grow.

‘The teacher is the primary
sonree of mmprehﬂmhlc

" input. Must create positive

low-anxiety climate. Must
chaase and archestratea
rich mixture of classroom
activities,

To create sitnations in
which the learner is most
snprestible and present
material 1o a way most
likely 1o encourage positive
reception and retentinn.
Must exude authority and
confidence.

Primarily teacher oriented.
Tapes and visuals, language
fab often used.

Primary role of promating
communicative languagc,,
use; task-bascd matcnals'
authentic. e ,

No basic text; materials and .

media have an important
role later. Initially voice,
action and gestures are
sufficient,

Unique materials: coloured

rods, colour-coded w:

pronunciation and
vocabulary charts,

1
o
e

Na textbook, which would .,
inhibit growth. Matcnals e

are develaped as course -, .
© progresses.

Materials come from realia .
rather then, textbooh

b

Primary aimjs to promote, . ..

comprehensionand . ., ..

- communication.

Consists of texts, tapes,. .
classroom Rxtures and, -,
music. Tcxts should have

_force, htrrwry quality and

interesting characters,

'
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\\ SEMANTIC ——Z+  meaning
3 U — how word are
SYNTACTIC" -put together -
sounds

The emphasis is here on t.he seman’ac ‘level. The other two are st111

" important but with a different role. They help créate meanmg

Reading invelves comprehending a message and this in turn entalls

drawing information from the message itself and from the internal schemata the

Y

‘teader brings to‘the text.

READIN GISA UNIQUE EXPERIEN CE ‘
Jn the process. of language comprehensmn our knowledge is not static, it is

contmuously in a process of reorganization: each of us has a different internal
representation of a given text. The input may be the same but the output will
change according to each reader. All the changes of meaning take place in the
brain because of the cognitive processes involved in reading. We must remember
that in secondary school we are going to deal with a subject, a person, who. has
F.already reached the level of formal logical thinking, He has completed the

structure of h1$ thought and is not the result of addition but «of integration of; prlor- .

and new knowledge ThlS is the oonsequence of two processes which take place

. in the brain.

«««««

- 1. Accommodation: when the input comes into the brain, it accommodites
the new information. =
2. Assimilation: when the brain tries to assimilate the new information.

These two processes will provoke a new structural thought which is
different from the previous one and which is moving on to new information. The

brain performs many different operations: it analyses, orders, sequences,
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characterizes, deﬁnes explams summanzes synthesrzes It is a living organism
working all the time. Another pecuhanty of the brain i is that it is the master of the
sensory system It processes all the data commg from the senses: whatever you
see, smell, hear, taste and feel is proeéssed in the brain. When we face
adolescents in secondary school they all have ttreir brains working. They have had
a large quantity of input x_yhich has develooed all the structuring of thought and
 they haye stored their e}gr?erience within the brain. Therefore, when the student
comes into the classroom_,;_fhj.‘;sé mind is not a blank slate but the cognitive processes

are already in action.

- HOW INFORMATION IS PROCESSED
According to Schema Theory the process of interpretation is guided by the

principle that every input is mapped against some existing schema. This principle
results in two cognitive modes of processmg Ianguage “When readmg a text: a)
‘l'bottom-up processmg and b) top -down processmg | Bdt?toam:ﬁ; ‘proc}essmg, on the
one ‘hand, involves rapid and accurate 1dent1ﬁcation of lexical and grarmnatical
Iforms and bulldmg textuaT meanmg from the smallest umts to | t]ie largest ones. On
“the basrs of the mformatiori or data encountered in the text the reader modiﬁes
“his pre-exrstmg background knowledge and current predictlons Bottom-up
processing is thus data-dnven Top-down processmg, on the other hand is the
“makmg of predictions about a text by means of context clues, pnor expenence or
"background knowledge. Stralghtaway, the reader checks the text for conﬁrmation
or ‘refutation of those predictions Therefore the idea is that the reader has a
general concept of what should be in the text -due to his prewous acquired
knowledge- and uses thi$ general idea or concept when interpreting the graphic

clues. Top-down processing is ,thus, conceptually-driven.
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Bottom up; He identifies
lingiiistic units, builds

"Top down; He predicts on the basis
of prior knowledge / experiencic and

meaning and confirms confirms them by means of the data
predictions in the text
TEX
DECODIN GIS IMPORTANT

The bottom-up processmg mvolves reconstructmg meamng from written
- language by usmg graphophomc syntactlc and semantlc systems and thlS in turn,

| promotes decodmg The term “decodmg” here 1s not reserved to descnbe what

b

happens when a reader translates prmt mto sound but 1t 1s used to descrlbe the

" v

FEaN

process of matchmg prmt and meamng When readmg'h," natlve speakers decode

?i

lex1ca1 unlts and syntactlc structures thhout makmg any conscrous effoxt Tlns
automatrcrty frees the mmds of ﬂuent readers to thmk about and mterpret what

| 1hey are readmg Bottom-up processmg or decodmg 1s possrble due to the reader s

"knowledge of the language wlnch is orgamzed in the mmd under the form of

schemata that natrve speakers can use automatrcally

" INTERACTIVE MODEL OF READIN G CGMPREHEN SION

It can be sald that a text is not seIf-contamed there is no mformanon in 1t
e ARG e
_ but mere marks on a page which the reader converts mto ,meaning by mteractmg
e Rty
wrth 1t Readmg is then a kmd of dlalogue between text and reader The term

mteractlve has another nnportant dnnensmn in the readmg comprehensmn model

“-:‘r
%

”presented here Schema Theory research has shown that the most eﬁiorent
.jprocessmg of written text 1s interactive, a combmauon of top-down and bottom-
tup processing modes. Wlddowson ( 1979) dlscussed readmg n ﬂns hght as the
"process of combmmg textual information (data) w1th the mformatlon the reader

brings to a text (concepts 1deas)
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TOPDOWN | knowledge of the world 1
inferencing

-1 topic of discourse
2} paragraph structure
i}, lexical cohesion
sentences
phrases )
words T
letters

, graphic features BOTTOM UP

PEDAGOGIC IMELICATIONS
A poor reader who is inaccurate and slow at word recogmtron but who lras
knowledge of the text toplc tends to compensate lns deﬁcrencres in bottom-up
beginners’ level usually have problems wrth bottom-up/data -dnven processmg
because they lack the necessary hngurstlc schemata of the target language In
v1ew of this, we should recommend that texts mtended for begmners should he

-;-n,,

close to the learners’ own culture his mterests and those toplcs he is famlllar
with, that the syntactrc patterns 1n the passage should be easrly accessed by the
learner and that the vocabulary should not present too many unlcnown words and
should as far as possible make use of cognates One may argue that the sort of
reading mentioned here is artificial in the sense that texts of the kind described

above are very little informative. In this sense, rt should be taken mto account that
| fostenng the readmg comprehensmn skills is a contlnuum On the one end the
"::teacher provrdes simpler texts whose content is already known to the reader and
Apresents all sorts of clues (tltles v1sual aids, charts scnpts) to help actlvate the
| ex:istlng knowledge and to compensate the nntrallaok of lmgurstlc hrowledge On
the other end ' the teacher prov1des more complex texts not only";at the

1’, Tt

'grammatrcal and lexical level but also at the level of content thrs suggests that

i .

‘reader s knowledge The ultlmate goal would be t;)' ‘help“students develop as

independent readers outside the EFL classrooms in order to perform various tasks.
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Strategtes for Readmg Comprehensron |

** & Ohe possibility of text ‘facilitation is usmg local settmgs and spec1ahzed Tow-

frequency vocabulary. These materials might be local newspapers, pamphlets

.. brochures, booklets about local places of interest, :

¢ Another way to minimize interference from the text is to encourage reading of

«ine 1OXts whose content is being dealt with in othier school subjects’

¢ A further alternative to provide material that is relevant to the student’s culture
and interests is to introduce texts devised by teachers themselves. Though non-
authentic, this type of texts does help in the initial stages of reading

comprehension.

¢ The use of mother tongue in - readmg comprehensmn classes may be
incorporated as another strategy to facﬂltate text mampulatton Tt is the teacher
who decides how often to resort to ti:us Strategy bearing in mind the student’s
level of Enghsh Readmg comprehensmn for students who take up an English
course for the first time wﬂl be qulte dlﬂ'erent from reading comprehension

intended for students who have had previous mstrucuon in English,

A Ba‘sic Meth édblogicgl Model for the Teaching of Reading
Jeremy Harmer (1991:187) proposes a methodological model for the
teaching of reading. He makes it clear that it is the teacher’s‘responsibili_ty to train
students in what he calls Type 1 and Type 2 skills which are involved in the
.process of reading. Type.1 skills are those used by students when they first deal
:::WIth a text. Type 2 skills are those used when studying reading matenal in a more
detailed analysis of a text.

5

"“The‘model proposed has five bas1c stages which are:

L LEAD-IN Students and teacher get ready for the task. Students mterest for, the

o text is ansed (e.g. by means of a bram stormmg or predlctmg act1v1ty)

2. TEACHER DIRECTS COMPREHENSION TASK: The teacher explains
“exactly” what students have to do. (e.g.: Read and fill in a chart).
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3 STUDENTS READ FOR TASK Students read to do the task. set- by the

teacher

4. DIRECTS FEEDBACK: After the task is done, the teacher checks how they

have done it or students check each other.

ETaT N
AP

5. TEACHER DIRECTS TEXT RELATED TASK: The teachersets post reading

activities.

The following diagram shows how skills are involved in the five stages.
TYPEISKILLS ———

T directs SS read for |
Leads-in_|—{comprehension —-ltask " LIT directs feedback || dizects text-

task related task
Y 3
— I
comprehension i
task '

B H
. TYPE(1) 2 * v
. ;,;\S:F:XP;s,( )2 - SS read for i

task

— |T directs feedback_|-------~ ]

.“Finally, we would like to warn teachers about the possible personal
.interpretations  of the reading comprehension approach. Some teachers tend to
equate reading compréhension to literal translation. We believe' thgt
comprehending a text may eventually lead to the production of an organized oral
or written Spanish version whlch is not a word by word iranslatlon Certamly, a
‘bW 'dimension of the concept of iranslation is nnphc1t here 1t means encodmg

into Spamsh the * message > proposed by the writer in Enghsh
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" CONCLUSION:

We conclude this module by restating the reasons that prompt us to share
our viewpoints with you. The content of this work is intended to inform our
colleagues, teachers of English, of recent developments in the area of EFL
teaching, to clarify the concept of communicative competence and to suggest
guidelines for practical realization of the Communicative Approach/es in the

classroom.

If we view teaching as an activity whose value depends centrally on
“principled pragmatism”, it is the teacher’s responsibility to work out the way
towards the most effective teaching practice, taking into account that “teaching is
not the end, it is the means, all teaching is subordinate to learning”
(Lewis, 1993:188), |
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SAMPLES: MODELS AND ACTIVITIES

P.P.P. Model {traditional version)
Materiais: Passage N2 9: “A cold welcome”

Presentation:

1.

Students listen to the passage (books; shut):: The. teacher ;plays. the-recording

once, at normal speed. Consistent training in oral, comprehension will; after a

time, enable the students to understand a fair amount, even at first hearing.

. Students listen to the passage (books open). The teacher reads the passage

again stopping at convenient points to explain unfamiliar words and
constructions. Explanations are given in English. The students’ mother tongue
should be used as the last resort. Students must understand the text completely.
They may read the passage silently.

. Students’ listen to the passage once more (books shut). The should understand

the text completely.

4.

The teacher reads short sections of the passage at normal or slightly less than
normal speed and the whole class repeats in chorus after the teacher (books
shut).

The teacher reads and students repeat either in groups or individually (books
shut).

. The teacher reads the passage and they read the text individually (books open).

a) Elicitation of Yes/No answers.
b) Questions with WHO or WHICH.
c) Elicitation of affirmative and negative statements.

d) Questions with WHEN, WHERE, WHY, WHO, HOW, etc.
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Production:
8. Comprehension precis and composition. (written. or oral task to be done by
students)

9. Key structures (guided by the teacher orally and/or in the written form)
10.Special difficulties (guided by the teacher orally and/or in the written form).

11.Final exercises (guided by the teacher orally and/or in the written form).
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A Cold Welcom

On Wednesday evening, we went to the L
Town Hall. It was the last day of the year o
and a large crowd of people had gathered
under the Town Hall clock. It would
strike twelve in twenty minutes’ time.
Fifteen minutes passed and then, at five
to twelve, the clock stopped. The big
minute hand did not move. We waited
and waited, but nothing happened. Sud-
denly someone shouted, ‘It’s two minutes

past twelve! The clock has stopped!’ I ' S
looked at my watch. It was true. The big K 1IN
clock refused to welcome the New Year.

the clock stopped

At that moment, everybody began to
laugh and sing.

Comprehension Précis and Composition

Answer these questions 1 not more than 50 words.

Where did we go on New Year’s Eve?

Were there many people there or not?

In how many minutes would the Town Hall clock strike twelve?
At what time did it stop?

. Did it refuse to welcome the New Year or not?

. What did the crowd do then?

Key Structures

When did you arrive? I arrived at 10 o’clock.

Read these sentences carefully. Pay close attention to the phrase in italics. We can use
phrases like these to answer questions beginning with When.

a Phrases with at:

I always leave home at 8 o'clock. 1 begin work at g o'clock. 1 work all day and often get
home late at night.

b Phrases with in: o

’m going out now. I’ll be back i ten minutes or in half an hour.

The second World War began iz 1939 and ended in r945.

Many tourists come here #n summer. They usually come # July and in August. It is
very quiet here in winter. The hotels are often empty tn January, February and in
March,

I'll see you i the morning. 1 can’t.see you in the aficrnoon or in ihe evening.

¢ Phrases with on:

I shall see him on Wednesday. I'm not free on Tuesday or Thursday.

My brother will arrive from Germany on April 27th. He will return on May sth.

d Other phrases:

The shops are open from g til §.

It rained heavily during the night.

He will not arrive until 10 o’clock.

S BN -

Special Difficulties

a Everyone, everybody, everything. Everybody enters for ‘The Nicest Garden Com-
petition’. (Il. 2-3)

Read these sentences:

Everything is ready.

Everybody has come.

Everyone likes ice~-cream.

Exercise
Choose the correct verbs in the following sentences:

1. Everybody (believe) (béﬁev&) he will win, ~
2. 1 hea;d;q noise and went downstairs. I found that everything (were) (was) in order.
3. Everyone (try) (tries) to eam more and ‘work less. L. G. Alexander
Practice and Progress
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" "P.P.P'Model (a more Communicativé version)
Material: (a dialogue)

* Presentation:

The teacher begins the class asking students how ‘they feel on Monday ‘morhing
:before: an-eéxam. The teacher hands out pictures. of people’s faces expressing
different moods and students.deseribe them guessing how .,they;feel.(fér extension
of vocabulary). The teacher asks the students to look at the artwork in their béok
and predict how the characters feel and why. The teacher plays the cassette and
students listen to it to confirm their predictions. The students read the dialogue
and as they read they underline expressions related to moods and/or states of

mind.

Practice:
Students solve a true-false exercise about the dialogue. Students practise in pairs

talking about their moods and making suggestions following a pattern written by
the teacher on the blackboard.

A: I'm really in a bad mood.

B: Why?

A: Because I think I failed my exam.

A: Why don’tyou........ccueueen.., ?/ May be you could.............
A: That’s a good idea. |

Or:

A: You really look happy.

B: I just got some good news.

The teacher explains she is going to describe different situations and the

students should say: “That’s great” or “That’s too bad”

E.g.: T: I just got a letter from my penfriend, Susan. St: That’s great
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T: I failed my driving test. - St: That’s too bad

Production: ]
The teacher asks students to write a paragraph about one of the ‘chafacters

in the story, explaining how he/she feels and why.

Or: Teacher conducts a discussion about events in life thit dt¥ect peoplé’s

" émotions (marriage, exams, divorce, birth, death, etc.).
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T.P.R Model .

Material: a comic strip

Introduction: , , B

Teacher talks about Christmas in ."g'éﬁ;ré.l':' its meaning, how people
celebrate it in most countries (Exposure). Teacher encourages students to. add
+ideas and guides them to focus on people’s customs of doing a lot of: shoi)ﬁihg,

mainly presents.

Task:
The class is divided in two groups. Each student is given the comic strip

with empty bubbles. The texts for the bubbles are scrambled at the bottom of the
page. Students have to place the corresponding text in each bubble.

Planning:

Students write a paragraph telling what the comic strip is about and how it ends
up.

Report:

One spokesperson from each group reads the written paragraph.

The students are now given the complete strip for them to check how closely to
the original they have done. Though different, all coherent versions should be

accepted.

Analysis:
¢ Find in the text all the “ing” forms. Teacher guides the students to talk about

the differences in use and functions.

o Fixed phrases: “Bring out the best /the worst ...” Notice the difference in

meaning in the last scene.

¢ Focus on questions. Real questions: what is their function/meaning.

Page 57



o Tregular comparatives and superlatives.
e Suggestions.
e Use of “will”: does it indicate future?
Follow up
‘%) Watching a TV report on “Chiist and Christmas” (the real significatice
of the festivity) ' N

b) Open discussion and comments
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O H.E. Model
Material: a poem, “18 ways to Make Each Day of Your Life Happier” by V.
Worsham.

Observation:

The teacher writes the word “happiness” on the blackboard and asks the
students when they are happy/ unhappy to elicit expressmns such as o
> m happy when.......
I’m unhappy when..... |
| The teacher hands out copies of the poeni’ Students read it silently then,
aloud.They discuss new vocabulary items. The teacher asks students to give their
opinions about the poem, if they like it:or not,if. they like poetry or not and about
their favourite poets.The teacher asks. them to. pay attention to the first word in

every verse to find out if they can identify them as verbs.

Hypothesis: | e ,
The teacher asks students what the form of the verbs is. The teacher guides

students to decide what the poet means: What is he doing? Is he ordering, inviting
or suggesting?.

Experience:

Students do the following exercise: Read the followmg and underline the

verbs, are they base forms or not?; 1f so, are they suggesuons or orders?
a) Mother: It’s twelve o clock, go to bed now! |
Daughter: Yes, mum, '.
b).....In a world of comp@soﬁs and ”confomﬁjty }
have courage to be yourself! ....... Diane Holcomb. e

¢) Ladies and gentlemen, your attention please. Come into the dining room,
dinner is ready!

d) Shop assistant: Do you like the dress?, Tryiton! .~ - ..

Customer Yes but do you think this is the right size?

f

Students are asked to write a four verse poem dedlcated to a friend:

chei.f"‘,: 3



18 Ways to Make
Each Day of Your Life

.. Happier
Every day...

Share a kiﬁd Wo@ with a friend.
Give away a smilé. a
Tell one sec,re;{_c,v
Listen to what someone has to say.
Listen Wlth your heart

to What someone cannot say e
Try one new thmg S
Forgive one person who has hurt you.
Forglve yourself for past m1stakes o
Realize your 1mpe;f;;tlohs

Discover your possibilities,
Make a new fr1end

Accept resﬁonglﬁliityy | o
for everythmg you do _, |
Refuse respons1bﬁity
for anyone else s actions.
Dream one drbam '
Watch the sutiset,”
-+ Cherish what you have.
Cherish who ybu aige.

Love yourlife,

Vickie M. Worsham
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The Lexical Approach. (Lewis, 1993). Sample.activities.
How Grammar is presented.

Delexicalised words as pattern generators

{take someone somewhere) (= permd of ilmc) Y

Who takes the children to school? [ mok ovcr an hour on the

I'll take you shopping tomorrow. momn\ ay '

They had to take her to the doctor., a pic'turé‘ BN Tt Hl\c dges
............... treeurrevssssinasyrerreran a pholograpﬁ It won ST |kC more ih.m lcn minutes.

(decisions or choiges)

{travelling) You should take more cisks.
Shall we take the car? an exam We can't take a decision yet..
Don’t worry 1 can take a train. your driving test - I'll take the rcspomxbxlrty

[ O T T PN

If language practice is to reflect the nature’ “of language:. all prachces whquld be .-
supra-sentential, Nouce the dxfference in- thece two examples : . s

PRACTICE |

LIo..... late every night last week. (work)

2. 1. : a new car last week (buy)

3.1, to bring your book, but, I'll brmg it tomorrow, (forget) ..
4. :

| S -my wallet somewhexe safe anid

hen' couldn't find it! (put)-w;;-

" PRACTICE 2
i ; .

Complete this dialogue witﬁ the co;‘re'ct Torms of the verb:

Did you remembex to call at the supmnarket on your \vay

home? : B oo

— Oh sorry, I completely Y late, was tm.d when
| SR .. the office, and 1 just ........ (Torget, work, leave)

— Don’t worry, it doesu’t matter. I ........ a couple of pizzas
this afternoon and ........ “them in the deep freeze so we can

have one of (hose (buy, put)

M. Lewis, 1993
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How Lexis is Presented

Vocabulary networks

Itis useful to record words which are associated in
networks because it can help you to remember them.
You can do this in a list or in the form of a diagram like
the one below. L '

The following are all electrical household goods. Use
your dictionaries to check the meaning and (if possible)
the pronunciation of any you do not know, then fill in
the spaces. Some are alrcady filled to help you. -

air-conditioning cooker  dishwasher.

microwave oven spotlight fan ‘fre"éz'er
fridge food mixer home computer . iron.
kettle lamp hi-fi system vacuum cléaner

Walkman video washing machine
word processor CD player fan heater

O_

John and Liz Soars, 1991
Headway Pre-Intermediate




How Lexis is Presented

Collocation boxes

(re) draft confldential small Italian
dictate sales nice Chinese
go through | special offer letter classy Thai restaurant
get urgent reasonable Indian
fax promotional popular Mexican
Example I Example 2

Pattern displays

{2 meal)
breakfast,
lunch .7 |
have a break, Sh_a“ we? {personal (food or drink)
get the early train. relationship) - -a coke
go to the bank first, a friend in America— ~a cup of tea
a daughter in an apple
London '
(free time)
a day off
a holiday
a break
Example § . Example 6

EXERCISE 6

How many expressions can you make which use:

a. part of the verb have with:
b. part of the verb give with:

I. a party 6. acup of tea

2. lunch 7. timeto...

3. apound’ 8. a hand

4. a present for . .. 9. acold

5. 10. the opportunity to . . .

a present to ...

EXERCISE 9

1. Agree with a synonym.
He was very strange.
— Yes, very odd.

2. Agree, with an antonym
Joe didn’t stick to the subject.
— He wandered off too much.

-3. Agree, with a more general word.
The cat is great company.
— All pets are.

4. Agree, with a more specific word.
Baoks are badlv orinted nowadavs,

M. Lewis, 1993
The Lexical Approach
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Commumcatwe Activities, Samples
Sample 1: A poem for the E,F. L Classroom

A) P, r twtl S

a Bramstorming based on the following questions: =~
e Would you associate life with suffering or happiness?
* What attitudes towards hfewouldyoﬁsuggest to make it better?
e What is more important: past, present q; future events‘?

b) In pairs: what do zhe followzng words mean to you? Use ezther single

words or phrases ¢ - - )
Laughter heart destmy challenge creatlon

¢) In pairs: Make a Izst of thmgs that nght make your hves beautiful.

d) From the title predzc what the poem is gomg to be about Predict what
the mood of the poem is gozng 0 be like.

B) Reading Activities
a) Silent reading (students)
b) Reading aloud (first the teacher, then students in turns, one verse each)

* Comprehension Activities:
1. Match each of the fo]lowir.lg‘ €Xpressions witn tne appropiate
explanation: R - |
a) “Live your life to the fullest”
b) “Smile for today”
'féjx'"“éénquﬁ :tﬂhe‘ﬁnr.iaﬁqueféi).le” -

d) “Questions all that is questionable”

~ Page 67



”‘é‘) ‘;Chaﬂengé tomorrows and treasure yesterdays”

| 1) Show ﬁéppinéss for the nice things you have at i)resent
it) Carpe Diem. Seize the ,de;y_ ,

iii) Do not éggept everything submissively

iv) Take adyantage of past experiences and face the future with

courage.

v')‘Be brave.

2) Say whether the following sentences are true _or, false. Justify your

answers with reference to the text:
a) Live just for foday, déh’tjc’é;‘fé about tomorrow.
b) Be friendly to strangers.
c) Donfl"t' exéect to make new friends.
d) Accept everything without objections.
¢) Happiness is outside you.
g) Fight for;;l;te new coming day .
h) Forget abwout yesterday
i) Get whatever you can from life.

1) Love!

C) Dealing with Lexis:

a) Find in the poem a word or words which you would associate with the

following:

Life - Conquer - Heart - Enjdy - Star
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b) Find in the poem words opposite in meaning.

D) Grammatical Consciousness Raising: =

- . 8) Underline the verbs at the beginning of each sentence
b) Comment on their *form
*meaning

E) Content evaluation

1) Answer the following questions:
a) Who is the writer addressing to?

b) Is the writer optimistic or pessimistic-in his view-of life? Justify with

examples from the poem. .

¢) In your own word and very simply say what the writer’s message is or

what the writer wants to tell us.

F) Aiter reading actiyities:

*Read “18 ways to make each day of your life happier” by V. Worsham

and then answer the following questions:

a) Is the main idea of this poem similar to the main idea of the analized

poem? In what sense?
b) What can you say about the verbs in both poems?

*Match one sentence from poem 1 with another in poem 2, taking

meaning into account.

G) Writing
In a paragraph explain the title of poem 1

-

H) Foliow up
a) Talk/write about a happy event, e.g. a birthday, a wedding, making a

new friend, etc ...
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b) Look for a song with the same theme as that of the poems.”
¢) Iustrate the poems (drawings, collages, etc ...)

d) Who says the following? To whoni?. Comment on the meaning in each
case

- Type these ietters!

- Be careful!

- Come to my party?

- Stop!

- Putitin 'the? fridge!
e) Add four or five verses to one of the poems o

' £) Write your own poem.



Life Is as Beautiful
as You Make It

Always live your life to its fullest.
Enjoy laughter, touch a star.

Smiile for today

while you shine through your tomorrows
Open your heart to strangers;

destiny may bring newfound friends.
Venture out, conquer the unconquerable.
Look where others dare not look,

and question all that is questionable.
Remember that happiness is the home
we build within ourselves.

Speak your mind.

Hear a.symphony within silence.

Open your heart.

Challenge tomorrows

and treasure yesterdays.

Capture all that you can

in this beautiful creation called life.

~;William J. Burrows
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Sample 2.
Our Environment.
1.Read the following sentences and choose the one youliké'most. Say why:
A) WOE TO THOSE WHO.ADD HOUSE TO HOUSE WHO JOIN FIELD TO FIELD UNTIL

THERE IS NO MORE ROOM AND THEY ARE THE SOLE INHABITANTS OF THE
LAND. Isaiah 5:8.

B) THE BOUNDLESS BLUE SKY, THE OCEAN WHICH"' GIVES US BREATH AND
PROTECTS US FROM THE ENDLESS BLACK AND DEATH IS A VERY THIN FILM.
HOwW DANGEROUS IS TO THREATEN EVEN THE S\/iALLEST PART OF THIS
CONSERVER OF LIFE. Shatalov

C) A FROG DOES NOT DRINK UP THE POND IN WHICH HE LIVES. Indlan proverb

D) AND THIS, OUR LIFE, EXCEMPT FROM PUBLIC HAUNT FINDS TONGUES IN
- - TREES, BOOKS IN THE RUNNING BROOKS, SERMONS IN STONES, AND GOOD IN
EVERYTHING. William Shakespeare.

E) MOTHER PLANET IS SHOWING US THE RED WARNING LIGHT: BE CAREFUL SHE IS
SSAYING. 'TO TAKE CARE OF OUR PLANET IS TO TAKE CARE OF OUR' OWN HOUSE.
The Dalai Lama.

;‘F) THE GREATNESS.OF A NATION CAN BE JUDGED BY THE WAY: ITS:ANIMALS ARE
- TREATED. Gandhi. . ‘ ' '
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2. Look at the following picture. What does it mean? How can vou relate it o the

phrases above?

What feelmgs does it brmg ab@u‘t in y@u .
v i TV SAH ok

3 Read the foMowmg an‘%cles a:nd report them to the class (One for each group ).

TEXT A: Qur environment.

Fnrests— Borea], comfe:rous forests, temperature zone forests and fropical

forests- cover 30% of the earth’s land surface. TR

The tropical rain forests in Amazonia, southeast Asis ind. west central
Africa are being destroyed at an alarming rate of 42 million acrés pér yedr, This
destruction is caused by slash-and-bumn agriculture, cattle ranching, the building

of dams and highways, and mining,

The tropical rain forest is a natural recycler, provider and protector of gur
planet. It recycles carbon. nytrogen, and oxygen, helps deternvine temperature,
rainfall and other climate conditions and supports the most diverse ecosystems of
the world. R

Deforestation is endangering the ecosystem, and could cause at least one-
fourth of all species on the earth to vanish in the next 25 years. Burning these

forests releases carbon and decreases the oxygen in the atmosphere, causing the
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possible acceleration of global wérming The loss of rain forests also means the
loss of many mdegenous peoples who mhablt those areas. Some like the
Malasyan Tban and Penan tribes are ﬁghtmg for the oldest forests in the world,
which have been their homes for centuries. Protecting our forests is one key to the

survival of our planet.
E TEXT B: Overpopulatmn

| 'fUltrmately, no problem is more threatening to the earth’s envrronment than the

'prohferatlon of human species.

P "l"’oday the :planet holds more than 5 Bﬂlion peo}iie; During the next oerrtruy, world
population will dbuble with 90% of that— growth occurring in poor countries. In
the poorest countries people cannot afford even the most basic necessities:
housing, fuel and food. Living trees are being cut down for fuel, grasslands
overgrazed by live stock and croplands overplowed by desperate farmers. In India
and in Africa thousands of people can not find enough food to sustain themselves

and die of hunger.

Prospects are so terrible that some environmentalists urge.t"ﬁe people to plan their
families so as not to have more than two children each. This notion ‘Was
considered as imperialist and racist in the past but nowadays it is a strong need,

especially in the underdeveloped countries.

4. Class discussion: How responsible is the government for deforestation and

overpopulation? How responsible are individuals? What measures could be taken?
Which form of life do you think is more important to save, endangered plants or
endangered animals? Why? |

5.Group work. Which species will you sar/e?

a) a.You are members of a team that is working to save the ten endangered
species below. However, you have only enough money and material to work
with one species at a time. Look over the list and then order the plants and

animals in the order you will try to save them.

«€
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crafie .

piicker plant
indian‘ﬁython
Humpback whale
snow leopard
Giantpanda .

{Srey bat

Phi lhpme Eagle

Birdwind butterfly

g i

b) On what basis did y@ﬁ decide your rankjﬁg? .usejfuﬁ:ness to humans? ‘beauty?

size?,

¢) Why Lazrr:*vs,c-x:vﬂe people more interested in saving mammals and birds than they

are in saving lower plants and animals.

* This activity could be g:amﬁmied with the song “Heal the World” by

Michael Jacksom.
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Sample 3:
Problem Solving Activities

All the students are told to read the following:

PO

THE SITUATION

It is about ten o clock m the mormng m July, and pu have just crashed in
a small aeroplane in the Sonora desert in Northern lexico. Tne pilot and
co-pilot are dead and the aeroplane isa burnt out shel] Onc oz} Lt}e
passengers is injured. '

The aeroplane had no radio, and the survivors thinX that they,were about
1 100 kilometres off course when they crashed. Just before the crash the pilot

'| told the passengers that they were 120 kilometres south of a small mining
camp
n From experience you know that daytime iemperatures can reach 43°

i cemigrade €110° Fahrenheit) ahd mghl time temperatures reach freezing. All
1 the passengers are dressed in light clothes. Thé area‘is flat and arid as far as

the eye can see.

Instructions

-] The following:is a list of items that came out of the crash in good order:
— Flashlight with four bancries .
— Jack knife

— Detailed pilot’s chart of the area

-~ Large plastic poncho
— Compass
— Instrument to0 measure blood pressure
— Loaded .45 pistol

— One red and white parachute

— Bottle of 1000 salt tablets

- One quart. of water per person .. -
— Book Edible Desert Animals

— One pair“of sunglasses per person

- Two bottles-of vodka

— One-overfoat per person

- One pocket mirror

e,

;Now do thefollowmg

{a) Individually write down a list of the seven most 1mportam items on this
list to ensure survival and/or rescue. ... .-

(b) Agree with the other members of the group what these items are.

ot

They are then put in groups. Each group must follow the instructions and
work out how to survive this desert situation. The teacher can then check to
see how ingenious (or otherwise) the solutions are. (One proposed solution
is as follows: the seven important items a¥e the' mirtor, the/ fldShHERT one
quart of water per person, the plastic poncho, sunglasses, overcoats and a
parachute. Walking is inadvisable owing to the heat, so a signalling mirror
(by day) and flashlight (by night) will be useful. The parachute can be used
for shelter and as a sign for searching planes. Sunglasses can prevent
blindness and overcoats keep people warm in the cold desert nights. The

J. Harmer, 1993.
The Practice of E.L.T.
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Sample 4:
Project Work

... () The smoking report
In this project students devise a questionnaire and then use it to get results
which are interpreted and written up as a report. The project can easily be
-+ "used in non-target language situations since students can interview each
“other - or students in_o‘glj"e,r'ql‘as$es_ - to get the results they want. .
The project is organised in the following way:

Stage 1 Students are told they are going to work in groups to write a report
on attitudes to smoking based on a questionnaire that they will
design. ‘

Stage 2 The teacher discusses with the class what kind of information
they might want to obtain and the kind of questions they could use
to get it. For.example the following areas might be selected:

,,,,,

Smokers:

¢ their smoking habits

e their reasons for smoking

« ;their feelings about smoking in public places and -on public
transport e .

e their attitude to smokers who compldin’

Non-smokers: R

o their reasons for not smoking SRR

o their reasons for having giveni up (in some cases)

o their attitude to smoking in public places and on public transport
o their suggestions for change - * 7"

Stage 3 The groups write their different questionnaires. The teacher can act
as a resource (see 11.1.6) or as a prompter (11,1.4). '

Stage 4 The groups then administer their questionnaires, In an
English-speaking community they can question members of the
public. In other countries they can question fellow.classes and fellow
students (see above), RSPV

Stage 5 The groups study the information they have collected and write a
report in which they reach conclusions about the resiilts of their

i :investigations. The reports can then be compared:! Grdaps can read
other groups’ work and discuss the similarities afid"différences with

¥ attzthelir Bwn I A

e o N skt e A

Clearly this project requires commitment and dedication from the
students. It could well occupy two weeks of an intermediate class’s time.
- Smaller versions could be done, however, simply focusing on how many
‘people smoke and how many cigarettes they smoke a day. The same kind
of thing could be done with other topics like hobbies, trave! to and from

work/study, eating habits, etc.

J. Harmer, 1993
The Practice of E.L.T.
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Sample 5:

Reconstruction -

() Poem reconstruction :
The . : principle of reconstrucnon cain be apphed to simple poems.
Students have to reassemble lines which they are given. The activity
L mixes reading, lxstemng and discussion.

Stage 1 The students are put into groups. o
Stage 2 In each group each of the students is gwen one of the following
“cards and instructed not to show it to anyone else: °

13) advertise a perfurie, Feé;r }

“Stage 3 The groups are told that they must reassemble the poem itds
a one stanza poein. Students can read the liriés aloud ‘but they may
not show them to anyone else.

Stage 4 The groups are told that they must ‘décide ona ntle for the poem

J Harmer, 1993
Th&Pracnce of EL.T.
- Sample 6
.. Jngsaw Actiwty _ L . i
.. R o g " How to usetheb‘....., o
H GW ma “y ? - e Divide the class;into pairs and copy enough pxctures for
: ‘- = ‘each paif,
‘\ '-Type of uctivlty -Give out the plctures so that one student in each pair
a {,afn- W(::;li( = ~"" " ‘haspicture A and the other has picture B. .
.+ -iniormation gap "« i . The object of the game is to find out who has the most
- Fuscgﬁn Pracused : S ' -~ things in the kitchen. To do this, A and B will have to .-
., counting o . ask each other how many teapots, pans; forks, knjves,
i:;pv?:]e;t are th? . o ‘ . spoons, cups, saucers, glasses, bowls anid plates there o
There mJ (+ numbers up to 20) o . ' .arein their kitchens and add up the total, ~--
Lovical ances " L -~ - When they have done this, they can find ‘ot who has
_riumbers up to 20, kitchen objects ' the mOSt spiders!
~ Essential vocabulary '

© teapot, pan, fork, knife, spoon, cup, sauc er‘ glass, plate,
bowl, spider
numbers 1 to 20

Jill Hadﬁéié, i984 Elementary Comni: Games,
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Reading Comprehension. Sample Activities.
Sample 1. |

This activity may be used in schools with large groups and lnmted time of
exposure to English at initial stage ! .

1. Mire la fotografia. Segun su

opinion se trata de:
a.personal de una oficina.
b.ﬁﬁa fanuha |
c.un gupo ﬂde a}rinigggs._
-~ dum equipo de voley.

2. Lea el texto con la ayuda del

diccionario bilingue.
hisis a photo of Martin, his wn‘e. and his children.
His wufe s name is Jennifer. She’s a dentist. His .\
daughter's name is Alison. She's twenty-three
and she’s a hairdresser. His son’s name is Andy.
He's nineteen and he's a student. Alison’s boyfriend is a
travel agent. His name is Joe,

3. Complete los espacios en blanco con los nombre respectivos.
4. Diga si es verdadero (V) o falso (F). Corrija la informacion faisa.

a.Jennifer is Andy’s b.Martin is a

wife dentist
c.Alison is twenty-  d.Andy is |
three. o Martin’s son.” v
5.Complete el siguiente diagrama.
(Martin)........... i NG A (Jennifer)
" FAMILY B
s T ] (Alison)
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6. Usando el dzlccionario_complletg g_l siguiente cuadro sobre acupacipnes.
a.Roberto Giordano...............................

b.Whitney Huston ....... — vt

:c Mano Sockohnsky ....................................

d.«G,a:stqn PatlS.. oooceeeeereeeeeeeoe

Hello' my name 1s....._v.: ............. My mother s name 1s.......) .................. ,she
IS @i, ....and my father’s name iS..................... , he is
TN My brother/s: is/are.........c...coeurruvmnnnees and my sister/s
AS/ATC oo,
Saimple 2.
1. Read Hellen’s letter to he penfriend, Juan, in Argenning.
22 Newport Road

Cardiff

CFG 4TU

Wales

16 October
Dear Juan,

HeHo' I’'m your new penfriend. My name is Helen. That’s my

first name. My famlly name is Jones,

I'm from Cardiff in Wales. I'm fifteen years old. The name of
my school is the Central Cardiff Comprehensive. I am in Year 10. There are

twenty-seven students in my class.
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My favourite singer is Prince. Who is your favourite?.
Best whishes,

Helen.

This is a photo of me!

2. Look at the girls in the pictures. above. Which one is Helen/Why do you think

so?

3.Complete the information about Helen in Yyour notebook..

4. Are these sentences true (/) or false (x). Correct the falsé'sentences.
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a.Juan is from Cardiff.
b.Cardiff is in Wales.
c.Helen is ten years old.
d.Helen’s class has thirty students.
e.Prince @ a singer.
f Juan is in Helen s class.
g Central Cardlﬁ' Comprehenswe 18 the name of Helen’s school
?h Helen is Enghsh k |
5. Put the different parts of Helen's letter into an qpprqpria;e order.

0 (,ompteze ZI'IBSB sentences

% . = 16 October
a.Cardiffis......covvvveeeeenenennnnn, IMy favourite singer is Prince. Who is your favourite?]
b.In Helen’s class........c.ccocueenee. 22 Newport Road :

) o CF6 4TU 1 ’
C.Helen D 1 TSP Wales IHelen. ‘
d. PrNCe iS...vocrerererererirererennne, TTI“S isa Ph°t° of me! f
. I’m from Cardiff, in Wales I m fifteen years old.
R 1T F: 1 3 SR The name of my school is the Central Cardiff
7. Answer, Dear Juan,

Hellof I'm your new penfriend. My name is
Helen. That’s my first name, My family name is

a.Is the text a poem or a letter? —
: Comprehensive. I'm in year 10. There dre twenty-
seven students in my class.

b.Is it formal or informal? .-

¢.Is it about personal information or information about the city?

8. Write three (3) questions you would like to ask Helen.

Bieeeeeientreeriaeeeetee st are st e e ar e e bt e e aars s saabe e e baba e raesseareee et baarpnes
Dttt ettt et s et e ae e et tteteseresesiesbbeetarbbenaaerarantaeeeserrrnseeeennprne ,
ittt eeetreesenutsasareeaentesesabees sabeaeeare e e s et b e e aaateeeantaeeatraeeaanrrresarbeasaraenanrens



9. You are Juan, Answer Helen's letter,

* The same type of exercise might be used with biographies such as the ones

below: .
BIOGRAPHY N . BIOGRAPHY. o o
: 1 BRAL ARG, Pt T B

MMMT,\M Ganpur
was born in 1869 in
South Africa, but his
nationality was
Indian. He was a
great political leader.
He believed in non-
violence. He wanted
his country, India, to be independent
and his struggle for independence from
the British government was successful.
His non-violent campaign defeated the '
British. Gandhi died in 1948. An !
assassin killed him. It was a tragic
death for a very great man.

T Headings Notes
» Name

| Dates

. §i Mationality
i Work

i Achievement

b. d.

e

A LR & R

T e it

i who Va5 me;hman

Marie SKLOD@WSKA;
was born in 1867, in
Poland. She married

Professor Picrre, Lurse,

So Maﬂe Cunc was
Pohsh and B rem*m

[SIORCH

; cfcm«,m
: 15.:(:@%1' K-

33 L ‘X:o_
mdﬂ{’m? A

rays. She s,
twice: lin- 19@'*ﬁ=_' ;

| Headings. .
MName '
Dates
‘Nationality
Work -
Achievement ...

S

£ R A A St S s
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Sample 3.

What's your body made of?
1. Consider the following Spanish words. Consult your bilingual dicticanry and

write the corresponding English words:

a.cuerpo: S b.celﬁlé:
c.capa: o d.fabriéa:
e.central: o ‘ f filamentos:
Tg.jzlea: i;.depoéifo: ,}
i.quimicos:

2. Read the fdllowingrpassage and underline the words you looked up in the

dictionary:

~ What iséybur boc!y dee of?

Your body is a complex inass of
many difterent parts. All the
parts have vital jobs to do and
they all have to work properly
together to keep you alive and
_healthy. Your body is made up

" of more than 50 billion

‘individual living units called
cells. All human beings
develop from just two cells: an
egg celF(ovum*) from their
motherand a sperm cell from -
their father. Egg cells are the
largest human cells and can
just beseen withouta
.microscope. Most of the other
cells can only be seen through
very powerful microscopes.**

3. Underline the words CELL/S and then match the following:"~

egg cell 50 billion
cells ovam
spermcell a cell from the father
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48 8Bpd

¢

Whatisa cellmade of?

A !ihuuéh there aredifferences
betweer: the various types of cell,

wost have the same basic structure
and they all need certain substances, . Nucleus
such as ioed and oxygen, to stay alive . .
and {o work properly. Here is acell :ohf;:ﬂgﬁ ﬁgi f;;}::f{el::i i atrolling
shmvn'w}ilfs.e;rsech?n reln noved sayou I .. aniddirectingall the activities of the cell.
can see 1S gitlerent parts. L f . Itisinthe centreof the cell body. (You

) ’ 7 canseethe nuclens ineach of the cellson

the pay lﬁgmmsita.i The nucleus contains
spacial threads calied chromosomes.

carTy complex coded instructions
. farihe workings of the cell, rather likea
compufer program. You inherit your
chirpmosomes fram your parents.

Membrane

’Uns isa ﬁne_ layer which holds the cell
tugether and separates it rom other calls. -
Itis ratherhke_ the froatierof 3 country, .,
Itallows cerlainsubstances to passinly”
thecell, while keeping others out. It also
allows waste products made in the cellte |

‘ Cytdplasm . '

4 .
This is a jelly-Jike substance, which
makes ;n_’f mu&?ﬁfet}w cell, ratherlikea

ass oul.

7 background landscape. It consists
mainly of protein and waler, espedially
water, Your cells are about two-thirds
waler, -+ . - ) .

b :
i 2 ; oo -
Mitochondria ' Endoplasmit reticulum

Thase chazme!;;ém the celi’s industxial
estates. They stz where the ribosomss
. acefonpd, ; L

These are the cell's power stations, Here
food and oxygen react tngpther tn
produce energy so that the cell can live
and wark.

T

i

' Golgicomplex &

'S}

Co

i This acls as asterage depot. Some of the
R E{osomes goleim,s Tﬁdgby the r:léd omes are kept
. s ; til thegiare neodz
Ribssomes sva the iells faciories. They - et e?:ir nee
mam:facfure protetns, including these 2
from which the cell jtself is made.”

Thege ara the cell’s secret police. They
confain chemicals whiclidestroy -
haemful foreizh substances and any old
erdiseased paris of the cell, -

M07aq suopsenh aup) 0mMSUR pur m:ﬁ 5 IAMOT[OY ST PBIY b

°
.

i




a. Are there different types of cells?

b. Do cells have different structures?

¢. Does the memb%ne produce energy?

d. Is the mitochoﬁdﬁa a kind of power station?

e. Do ribosomes c’onsuiné:pfcl)teins.‘?' | .

f. Is the nucleus the cen&él éiement of the pell?

g. Does the cytoplasm contain chromosomes?

h. Is the endoplasfnatic reticutum the cell’s industrial estates?
iLIsita kmd of storage depot? -

j- Do Iysosomes ﬁght agamst harmful substances"

5. Complete the followmg word net:

a“.‘-

ribosomes ; . chromosomes
erergy.e— | ot

. ,_;,,

6. Read the followmg deﬁnmons and give them a label.

e.g. . membrane....'...i';.'.f. ..... Tlus is a fine layer

) JUOROUOOURRY rreenres .......... SRR + it’s an individual living unit.

b) TSRO ~contains chemicals which
destroy harmful substances |

C) cerrrererreerernennae s ereerereaeerensrasines .....: it consists mainly of protein
and water.

) o it is in the center of the cell body, it

€) turererrreae et . it produces energy so that the

cell can live ahd work.

7. Read the passage aggiin. Identify pronouns like IT, THEY, THIS, THESE. Use

an < to indicate the word they refer to.
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7§, Réad the following. -

 Tpesoteel

You have riany different types of cell in yﬁi&fﬁbﬂy, eachwuthdnﬁwen&mbs Kn o
dp_. {The cells shown here are not to scale.}

nripMuscle cells'are long -4 Nervecells havelong . Sperm cells, [r din the ..
and (hﬁn' Thev can ﬁht‘es Whi‘ch send m:l;an@’rﬁ ]!‘]de? ]hﬂve B&ng

nrre Shorlen theirlength messages to other Farﬁs tails. This helps them g

“2 {contract) and then of the body. Sonte have vswiti fowards tHeegg */
relax, which causes special endings for cells in the female’s
movement, feeling sensations. | . - @@Y"? T R R

9. Match the

following:
- - si-g\u;. . .

=

a. nerve cell

b. muscle cell

¢.sperm cell

10. Using vour bilingual dictionary find our the

antonyms of the following words.

a. simple: b. destroy:
c. healthy: d. old:

e. with: f. thin: |

g. live: h. long:

1. contract:
11. Read the following passage aud cross out the wrong information:

Your body is a simple/complex mass of parts. It is made up offfor 50
billion cells/organs. Human beings develop/consist of two cells: an egg cell and a
nerve/sperm cell. Egg cells is/are the largesi human cells and can be seen

with/without a microscope. All cells have the same basic structure/form and the
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same parts: membrane, mitochondria, ribosomes, nucleus, cytoplasm,
endoplasmatic reticulum, Golgi complex and lysosomes You have/contain

different types of cells e. g nerve cells muscle cells sperm cells etc.

12, Usmg your own words write a pai‘agraph in Spamsh which summarizes the
texts you read. Be sure to include the followmg concepts: celula membrana,
mitocondria, crtoplasma, nbosomas hsosomas reticulo endoplasmatlco tlpos

de celulas, complejo de Golgi.
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Sample 4
The Solar Sysiem

a) Label the diagram.

/

b) Read the foﬂowfﬁg text:

1- The solar system consists of a star (the sun) the planets and ofher bodies sk as safellites, and
2~ incalculable mmber of asteriods, thousands of comets, humdreds ofmeteors;

3- of meteorites. The sun is the center of the solar system. ﬂxeplaneismvolvealmmdlt There are

4—nmeplanetsmall They are Mercury, Venus, Earth, Mars, Jupiter, Sttt Uanns{ Neptune

- and Pht, Some planets v saelis The et s one sl s el he oo

5- has two satellites. Mercury, Vmasmphnohavem'mnm N

6- There is life on earth: animals, plants and people. Wehvem;ﬁéx'li\L\Mlsnoewdemeof

7-life in the rest of the solar system. The Halley is the most famous comet of all.

8-Ithas a Iong, long tail

9- Every seventy-six years we can see it
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¢) Complete the table:

System Pianets
Mercury
The solar
system

4 —
P

- d) Match the ‘foli‘c_)yyjlylg’;._l

1. center of thesolar system N a. comet
2. Earth B o - ﬁ{) séteﬁite
3. Moon c..sun
4. Halley : - - d. ourplanet
‘5, animals, plants, people : e. life
6. amultitude - - o f. meteorites
f) Complete the following:
1. THE SULL ESurrvroesesssessssssesssereesssssssesssssssessssbeberesessasssasssas
2 et eer— et rae e planets in the solar system
3. THE THOOIL 18. e veeeveeerreeraernrseseerrerresorsessasssessnesssesnnanssnssinsanes
4. THETE 1S HEC. .. eeeeeree et cree et st
. J RO UV PP TEVOLVE....veeerrireentiiecinrnnes the sun
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8) Read the following passage and label the diagram:

W

sect anatomy "~
B boiiy of aii insect consists 6 threé ifidin partsi the liead;' the thorax,
“ild the Hbodifien” The head contains the iniSetts biain,-oyes and mouth. It also
“carrics thi¢ untennée. The thiorax is'the ceritéal part of thé'body’ It bears the legs

[ e g e
oAy

anﬁwmgs There are threepairs “of 'Ieg"s“':'~an& “two “pairs"of wings:»The insect’s

abdomen contains its digestive and reproductive organs.
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Sample 5.

Yeast.
Yeast is added to paraffin in a tank along with Water, air, aliuuoviua, auus

mineral salts. The yeast cells feed on the paraffin and start t0 grow. The yeast
.-solution then goes into a centrifuge wheré-it is spun rapidly. The concentrated
. yeast, now thick and creamy, goes from ,thek.icenqiﬁlg¢ o a container. It then
. passes into a drier where the cream is heated and the water evaporates. The
. purified yeast then appears as a fine powder. This yeast: powder has a high protein

content.
Exercises. _ , .
1. Underline the topic words in every sgn’i;eﬁce, showing the theme in each case.
2. Group the following words. o - |
add paraffin  tank  water yeéSt "high r"lcontainer ammonia
evaporate  purify  drier fine salts feed centrifuge  cream
concentrated  thick ’ o
3. Say whether these se{ntences are true or false.
a Yeast is a mineral salt.
b. Paraffin makes yeast cells grow.
¢. The purified yeast is the result of spun yeast.
d. Yeast powder is rich in proteins.

e.The thick and creamy yeast goes into the centrifuge.

4. Mention briefly the different steps through which yeast goes to become a fine
powder. Draw pictures for every step.

5. Complete:
a- The yeast solution beCOmES........cccoevvrnceenn. after it is spun.
b- The concentrated yeast 100S€S .......cccoeuvenn after it is heated.

¢.-When yeast is heated and water evaporates, the purified yeast becomes
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GRAMMATICAL CONSCIOUSNESS RAISING ACTIVITIES.

Sample Exerxises.
Sample 1.

A Discovery Exercise.
i) Read the following dialogue and then answer the questlons that follow it.

Bill: Where are you going fory your hohdays thlS year‘?

Maria: To Lagos in Portugal. - e

Bill: We were there last year.

Maria: What is it 11ke‘7 We ve never been in Portugal before
".-“":'Blll Ithought YOu saxd you hked Portugal

Maria: Oh, we’ve been to Portugal before but never to the Algarve _

Bill: We’ve been many times. We ve only stayed m Lagos once though We
usually stay in Salema. Do you know Jim and Jllly Morrlson?

Maria: I’ve metﬂlemafew times. Why‘) A

Bill: They’ve often stayed in Lagos ‘We met them when we went ona day trip
there last year. Give them a ririg. They’ll fell you all about it:+ . i &/ &

S g
S e

Maria: I will. I’ve thought about askmg them tound for adrmk anyway
1. When did Bill go to Lagos?
2. When did Maria gol éé Porﬁéal ?
3. When dzd Bﬂl stay in Lagos ?
h v: z 4 Wben d1d Mana meet the Momsons 7.
.+ 5. When did Bill meet the Morrison in -.,l,.f,.@gogg?
- 6. When did the Moirisons stay it Lago§:? "

ii) Compare the following pairs of sentences:
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1.a. Iread HARD TIMES when I was at University.
‘b, T*e read HARD TIMES. = *'7 *
2.a.They played Very badly in the Final Cup.
b. They’ve often played badly this season.
3. a. We went to _New York i in 1979
b We ve been to New York many tlmes
4.a. Isaw E.T. onNew Year s Day o
b.I've seen E.T.

What is the dlfference between the a) sentences and the b) sentences v

iii. Look at the followmg pair of sentences The verb in sentence a) is m the past

simple tense.The verb in sentence b) is in the present perfect tense

a) I FINISHED my essay last night. |

" b)IHAVE FNISﬁED my essay;. "

Say what tenses the verbs in the foliewing sentences.are n:

L They BOUGHT a new car 1ast week.
2. We VISITED my mother on Christmas day
3. They HAVE MOVED to a new house.
4.1 HAVE LOST my wallet.
5. ISAW him in the office a few mmutes ago
6. She HAS PUT ON alot of welght h

sy

iv. Find all the verbs in 1), i) and iii) above which are in the simple 'past tense.
Then find all the verbs which are in the simple past tense. Then find all the
verbs which are in the present perfect tense. Compare the ways in which the
two tenses are used in the examples in i), i) and iii), and then complete the

statements below.
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You use the simple tense when o
FOU...eooeiiirenieieeeccnieeeeeeeaieneeas '..i,.;..L.'......L'.".'I;...’.‘;".'I'.‘."L';'.".'.'.'.';'.'iﬁ“thej_past. If you
st seseesnns AL EHE PASE

butdonot................ cerrreauedenssrrenonnnen U US RO OIOPORPRUERRNE | ;1= 1 1

you use the present péiﬁfé;ét tense

v) Complete the dialogue below:

on hovercraft before?

i

.............................

on one last Easter when

Sara:....... YO the tickets yet?

Jean: Yes, L................... them last Tuesday when li .................... to town to

see E.T. : Co G s

L
Lot

Jean: Iltwasgreat whe"ii-f..,,........., ...... it lastweek

7

PR ,...,.alfil.pf';Spielberg’_s films riow.
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Sample 2:

[123] Grammarrevisiori/“""‘"";

: Past participles and words ending in ~ing T
: Look at sentences 1—6 and find seven past participles. &
: How many of them are in passive verbs? What about
: the one(s) left over? R e

* Look at sentences-5=12 and find ten -ing forms. How_ 3~

many of them are adjectives? What about the others?
1 ... the sunrise is sometimes filmed separately
and then thrown on a studio screen. (118) :
2. Do you think they (crocodiles) should be kept in
: special places . .. (97) - e
13 L .storms. .. [don’t really like being caught i
: the middle of them. (121) o
4 It (the airbag) cannot totally prevent somebody
being thrown forward ... (83)
S A man-eating leopard was trapped at Siaya o
Location ... . for killing a young girl... (1 13)

FE R XN R N 2

6 What might bave happened ifthe Webbershad "=
run screaming out of the banda’s:.2(110) . :
7 The following inorning, the crew returned

. without the sunrise. (118)

8 Idon'tlike getting wet. (121)

- 9 1 remember once being really cold in Japan ...
Po(21)

110 ... we went to bed thinking what an exotic

. place, ... how exciting ... (109)

$11 ... started looking in at the windouw, at my

. baby son. (109)
12 ...such a frightening time. (109)

L]
I.I.'O.‘....i'......0..9.DQO.".OIQGODDCOQO'

Dave Willis, 1990
The Lexical Syllabus.
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Sample 3:

Bl

[
]

Grammar wor d.g/ eesssesenTany

What is the difference between sets 1and 2?0 -

Set 1 :

Ask your teacher if you don’t mzderstand
How do you know? :
It doesn’t matter.

What does Chris say?

I didr’t get up until 8.30, so I was late.
Did Chris give good direttions?

Set 2 e o ' -
I usually do the cooking and clcanmg in the mommg
My husband does the gardening at weekends.

He did the meals when I was ill.

What are you doing?

All right. You do it first, then it’s my turn.

hat] -
sevseseieoenecssnevionae

®

L'y

essses

These examples are a mixture of sets 1 and 2
Sometimes both types appear in the same senitence.
Which is Whlch>

a What does your brotber do?

b Did you do your hormework? TR

¢ No, I didn’t, because I had a lot of.other t/zijngs to
do. VISV AR O 00
Who's going to do the dzsbes?

Which bus? A 62 or 63 will do just G5 well. wotam::
Is this yours? No, it’s nothing to.do with me..
Have you done your homework$¢

It doesn’t matter.

c.o.»’.uuo.'-tc.q-

P b'

as 0000

280

o o Ol

e s

Look at the Grammar Book. Which categorxes do the :
last eight examples go into? .

B E 0 CUVISESORNI TSNP GCAIVIANBINAEVDSITINBPIGOEINECI SO0 CINNIBEENIINNEUDVDAIANGUBIANSIDPIDGOROOE®

DOGQ...O‘...‘O..OOO..C.....9..'...'.080.00

Dave Wiliis, 1990
The Lexical Syllabus.

Page 99



Grammar and Appropriateness.

Sample 1.
Study the following sentences, say what you thmk mlght be wrong and rewrite

them in the correct register. Who do you thmk might have spoken the sentences

before you change them?

1.

Husband to wife in the kitchen. “The performance of the gasfpowe;ed cooking

apparatus falls far below expectatlons

Canchdate to examiner at the end of an oral exam, “Cheeno dear and thanks a

lot; it was great having the chance of a chat with you”.

Slovenly waitress in a transport cafe talkmg to a. customer “I really am most
frightfully sorry but I m afrald there s no stew left”

’, ‘-\i

Farmer addressmg a meetmg of the Nanonal Farmers Umon “Dearly beloved

brethren, we’re gathcred here today to give thanks for an abundant harvest”

Stokebroker advising a client on investments. “ Bung a few quid on Malpeits,

mate- you can’t go w;c’né, f_.hey’re dead cert”.

One labourer explaining to another why he can’t get his wages in advance.
“As your gross Weekly income falls below the mmmm allowable level you
are not entitled to an advance of salary.

Managing Director '.of a companyccngraﬁﬂaﬁng one of his marketing staff on

a good sales performance. “Who is a clever boy, then?”. -
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Sample 2:
Writing letters (3)
Formal and informal letters

1 Here are two letters. One is written to friends, the
other to a'hotel: The lines of éach letter are mixed
(but the two letters are not nnxcd) Put the lines in the
ri ght order.

e T N

Monday'
Dear Alice and Jim

a. Would you mind having a look_for me?

b. The conversation was excellent and the food delicious!

c. 1 tunk I lpft a pair of brown corduroy trousers in the
wardrobe of my room. .

d. [ had a wonderful time.

e. Please can you let me know if you find them?

Jo Thank you for hazng me lo slay last weekend.
g It was lovely to see you all. See you qgain soon! J
k. Could you do something for me?

1. Thanks a bl

Love

Jack

1
N

2 3 4y e 789

‘. January 13th

Dear Reception , n, 5

jo Could you possibly check if this is so?
k. The BEriice _was ~superb and the food
dellc1ous'
~p~x BT
1. I have MdTEia & palr of brown cozduroy
trouser§& \ 1ch I suspect I left in the
wardroﬁ% BT my‘rbom. . : o

m, We hadrampsk-pleasant. few days.

n. I look forward to hearing from you.

a. Many thanks for the wéekend break that
my wife and I enjoyed at your hotel |

.

recently. ‘
p. We hope to visit your hotel again soon.
q. I would like to ask you a favour.

r. I would be most grateful.

Yours sincerely

Jack Higgins

(. 2__3__.4_.5__6__.7..8_9._

- Thanksalot.

The purpose of the two letters is the same, hut the
lines are different because one is formal and the other
is informal.

Compare some of the lines. 3.0

~ Examples
" Could you do somethmg

I'worild like to ask you a
Javour.
IT'would be most grateful.

Jor me?

3.. Choose one of the letters, and write the reply to .

Explain that you looked very carcefully for the
trousers, but couldn’t find them.
The following notes will help you.

Alice and Jim’s letter

Dear Jack CoEEEgR e et
Thanks for you letter. We enjoyed ..

I'm sorry to say; that hlogked everywhere
couldn’t.

Have you looked

L butl

.? Perhaps you .

" - Sorry I can’t help any more. -

See you soon!

- The hotel’s letter

Dear Mr Higgins

Thank you for your letter of 13 January oy
We are delighted that . o
We are sorry fo mform you that .
We searched? 317 .

We look forward.. ..

..unableto find ...

John and Liz Soars, 1993
Headway Pre-Intermediate.

;3\;
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Grammar and Intonation

Sample 1
Actor’s Workshop.

Purpose: Different stress and intonation patterns ', ' 10’ commumcate dxﬂ'erent o

meanings.

Preparation: Prepare different contexts for the same rejoinder or reponse by
writing appropnate quesuons/statements and giving directions as to the

communicative mtent of the’ response.

E.g. Response: ALL RIGHT

1. A;}We are having ehieken':for dinner.
B: All right. ( Agreé that it is OK.)

2. Teacher: Let me cheek your work. (Teaehefllgeeks over work) o
Student: All ﬁgilf? ( Show "e'oncem,‘ ask if work is all correct). -

3. Parent: For the llast time get off the phone!
Teenager: All nght ( Express irritation)

4. A: Raquel Welch and Burt Reynolds will be here today or tomght

Put these mini- exchanges on cards one exchange to a card.

Game: Introduce the phrase/sentence that is being used as a response and explam
how different stress and entonation patterns communicate different meanings. Ask
for two student volunteers at a time to come up and role play the mlm-exchanges
After several students have practised the conversations, class can vote whmh palr ’

wins the “Academy Award”

Vanatlons Other examples of mlm-exchanges |

1.A: Does BilI want an apple? (which fruit?)
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B: No, Bill wants an orange. L
A: Does Henry want an orange? (who?)
B: Bill wants an orange.
A: Does Bill have an orange? (have orwant‘?)
B: Bill wants an orange. o
2 Same bas1c exchange but answer is stressed differently. .
| A But lel isa good tennis player. ”
‘B:Heisa good tenms player
* Agreemg. |
Quesﬁbning the "s"te;ltément.( disagreeigg_) .

Agreeing that he is good in this game but no. ucCessanLy 1N anomer game
like golf. L

Page 103



Sample 2
® Everyday English .

Polite requests and offers R R
1 Matchalinein A with a linein B.

The people are in one of the following places.
,_.———————'—__——-”—_.—‘ =

S

baker's department store “post office
airport railway station supermarket
' chemist's fast food restaurant

Where are they?

PO

(A T

1 Can | have a book of stamps. please?

2 We'd like two cheeseburgérs and one Big Mac, all with fries,
please. !

3 Could you tell me where the shoe department s, please? -~

4 Have you gotany Sunsilk shampoo for greasy hair?

5 Excuse me.Canyou tell me where platform six is?

& I'd like a large, brown, sliced loaf, please.

7 Can | take this bag as hand luggage?

8 Could | have another plast‘gc bag? I've got so much to carry.

...____._._--——-—.'_-___...-__._.._._._.»__— e e v et 48

a. Yes, of course. It’s on the third floor.

b. Do you want fifst class or second?

¢. "ll check, butl think we only have it for dry.
d.-Yes, that's ﬁpe.r.l'.l\ giveyou a label forit.

e. Would you like anything to drink with that?
f. Here you are. We don'tcharge for them.

g. It's over there. Corne with me. I'll show you.
Choim afraid we only have white left.

2 _}_1_@ Listcn and check your answers. Listen
carcfully to the intonation of the requests, and
practisc saying them.

3 Underline the different structurcs that cxpress a
polite request in A. Therce arc three offers in B. Iinc
them. What verb form is used for making offers?

John and Liz Soars, 1991
Headway Pre-Intermediate.
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Grammar and-Gulture .
ﬁsmm@n forms ~ Adverbs — At the raj Hway station

Sample 1.
Did you know ﬂmﬁ‘? :

F’RE*‘ENTATEON (1 }

Ay

Ouestion forms .
I Work in groups. Ansiver the quix!

ey
R, G

e

{3) When zim the Beﬂm Wau came O How {ast dops Congorde ﬂy? @ What happens at the end of the
down? _ a 2,000 kilometres an hour siory Ginderelia?
. 31988 B 1989 ¢ (990 . - b 2,500 kilometres an hour ’1) What hiappened in Chernobyt in
2) When did the first American walk (m & 3,000 kilometres an hour 19867
the moon? = \8) How far is it from London to New 14@ Why do birds migrate?
R 1961 Bi%6s g 1969 York? @) Which newspaner dogs Queen
(8) Where are the Andes mountaing? ; ;’ggg g;om‘“m ' Elizabath ;egd?
. R dlometres
(@ Who did the aciress Ekazabeﬂh & 12,000 kilometros @) Which language has the most
Taylor marry twise? : i words?
(8) Whowonihe 100 metres inthe ~ Q0) i ol was Charte Chaplin . .a French
Seoul Olympics? a 75 hb&s ¢ 88 T b Chineses 5 ({3,
& Ben Johnson EJ Call Lewis | " 5 ' 3 Enghsh
¢ Ed Moses CL et (@i) What languages do Swiss peopie
-~ ?
(é)ﬂkwmmwcmmﬂmsmemmam,_g speaki wi e b0
. the European Communiy? - - (12) 'g‘"gf'@ Columbus discoverin 1oy
(7) How much does an African - :
elephant we;gh? @ Whﬂﬁ sort of music gid th»’ 8 L . -
a 3-5 tonnes b 5-7tonnes PFESM}’ play? AN R A o ¢ T

¢ 7-9 tonnes o - a Jazzf_z_a Blues ¢ E‘ocfx‘n’xou

J!ohm and LLZ S@me« 1993.
Teadway }Eiem@mmy 0.U. P
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Sample 2:

Match one element in column A with one in B ag'in the example:

] THINK
[ PENICILLIN WAS.
DISCOVERED BY |
ALEXANDER
FLEMING.

Nicholas N_icklcby " Picasso

Guernica Charles Dickens
The Magic Flurte The Beatles
Star Wars Schubert
_The” Unfinished” Sy mphony George Lucas
Snoopy  Thomas Edison
Sergeant Pepper’s Lonely
Hearts Club Band Aleandcr Fleming
Penicillin Sony
Light bulbs ‘Mozart
~Walkman stereo Charles Schulz
Warand Peace . WaltDisney
Mickey NMouse ~ Cambridge University Press
This book | Leo Tolstoy
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- Grammar and discourse
Sample 1:
T

H.9 My

sentences — your paragrapht

ErS

' GI\A f’vaR Lmkmg words
LPVLL : Intcrmedmre s
TIME: 20—-70 m.nuves ;
MATERJALS: None s

'M daééﬁ

thcm oft oy su%esr g and, bf{t ‘Buil d up a ! ston he bomd There w‘H bL
some you will have to explain/translate for people. who do notl oW culs
them, or are not syre thev kiow them.. 7

RS soxden
2 Write up on thy bqard fwc open,} qcnera! sentences around a theme, e.g.
Creeen g byt

,,,,,

I lon t like hnﬁkm;, 1bm*t ac,;cmg -

Some young péoniefﬁcél--gu'lrv- abour old pccvﬂe.

At tamea o‘ldrpci)*pk* w'mt: £’ bc'mc;epcmhnt

f u'“*mg, toﬂ\vofr d}ﬂ;x ‘own and put the above sentences in any

)tlh'(-‘f{'l Want, Tmimg, t\hem m‘t} two or three sentence paragraph.
THEFR 4 'In‘rk’xhg 6rsand further linking clauses or sentenceés to
ma lxe a iuilparﬁg‘mph‘ AWiitlechivis going on, goround and help sr uclents
wha are getting linking. words wrong.

. VT GF EORLS I

3 ﬁ\*;k the students roistick L‘w,eu“ p;xagmphe un on the walls of the class-.
room; they then.go reundand read each other’s.

Acknowledgement =

I learnt this rechnique from Lou Spaventa. An-excellent source of suitable
‘ernpry’, ‘open’ sentences round a theme is Caleb Gattegno®s 1000w v
sentences (Educqnoml So!uuons New York, 1974),

Mario Rifivolucri, 1984
Grammar Games CUP,
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Sample 2
12 Relative clauses (2) -

U Who/that/which &s the oii')jf{cit

In the examples in Unit 6, Exercise 11, page 34, who,

that, and which are the subjcct of the sentence.

SUBIECT
... the man whyo yy'ple_cs' _the man \voxks in thc
in the bank “bank

SUBJECT -
.. the coat which was “the coat was in the
in the window.

J‘l

window.

Who, which, and that can also be the object.
Look at the following sentences and study how they
are used.

OBJECT
He’s the man who
Anna loves.

OBJECT
I bought the coat
which Anna wanted.

Anna foves the man,

Anna wanted the coat.

We often leave out the 1elat1vc pronoun when it
is the object.

He's the man Anna loves.
1 bought the coat Anna wanted.

Put who, which, or that into the gaps. .
[f'it is possible to leave it out, put brackets around it.

Example
He's the man who loves Anna.
He's the man (whe) Anna loves.

a. The film star gave a party ___ . cost £10,000.

b. Theman ... ____you met at the party was a
famous film star.

c. What’s the name of the lady —.—__ was
wearing the gold dress? :

d. You're reading the book _.._____T wanted to
read.

wants to

e. There’s someone at the door
speak to George.

£ Idon’tlike food .
g. That’s the dlctxonary_

__ is very spicy.
Bill gave me for

my birthday.

h. Those are the cars . only take unleaded
petrol.

i. Do you like the people —_ Sarah invited to
her party? o

9

&

Writing a biography

1 Read theyfollowing text which is a short biography
of the film star, Elizabeth Taylor,

—Ehzabeth Taylor—

T lizabeth Taylor was bornin England in 1932, She
A _« Wwas a very beautiful child, with black hair and
violet- blue eyes. In 1839, she and her family moved to
America, where film makers soon noticed her beauty.
Shebecamea child star at the age of nirie, and appeared
in the films Lassie and National Velvet. Elizabeth
Taylorisoneof the few child stars who have continued
to be successful as adults. She has made many films in
her adult career, including Caf on a Hot Tin Roof in
1958 and Cleopatra in 1962. Her private life has not

" been as-succéssul as her career in films. She has been

rarried eight hmes Her first marriage, which was
when she was elghteen ended after one year; her third
husband, Mike Todd, was killed in an air crash; her
fifth and sixth marriages were to the same man,
Richard Burton, probably the man who she loved-the

'most. She has often been ill with back problems and
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has had many operations. In 1981, after her second
divorce from Burton, she became very depressed and
turned to food, alcohol, and drugs for comfort. For the
first time in her life her beauty left her and she put on

" . alotof weight. However, in 1983, she went tostay at the

Betty Ford Clinic, where she worked hard to give up
her addictions. Today she is a grandmother and she
has her ﬁ]m-star looks again.

2 Divide it into five paragraphs acco;dmg to the
following headings: .
— introduction and early career

adult career B

private life

health problems

life now

1

3 Underlinc all the relative pronouns.
Put brackets round who or which if they can be
-omitted, e

4 Write a similar biography of somebody famuous
who you think is interesting, It can be a film star, a
musician. a politician, a writer, étc,

1S

John and Liz Soars, 1993
Headway Elementary O.U.P.



Grammar and Nonverbal Communicative Strategies
‘Sample 1
lM’in:xg introductions

Level Post beginner and above
Time 1530 min.

RN SO T PP

In classi =

1 Form the class into groups of about 8 students. Ask the students to find a
partner within their group. Now tell the stidents they-haive 3:4 minutes to find
. out.as much as they can about their partner hitthey must not speuak or write
. any known language. (This will force them to-draw-oratiime;” but don't tell
" them this — let them work it out for themselves.) If theré is ah odd number of
 students you should pair off with the odd one out and mime with him or her.

2" After four minutes, stop the silent pairwork and ask the groups of 8 to re-
form. Each student is then to report to the group of 8 what they think they
found out about the partner. After each report, allow the person reported on
to put right any misinterpretations. This can be very furidy — it's the
misunderstandings that make for interaction and release laughter. The reports
in the different groups of 8 happen simultaneously.

| Vaﬁation . : S
We have presented this'exercise as an ice-breaker but it can well be used some way
into a course to work on the second and third person of the present simple, as
most of the reporting takes this form: . ‘
Yourare married
Petrd docsi't play tennis ™ -

.She likes gardening -+, . SR
She watches a lot of television, etc.. Ce 4 ‘
(The reporter sometxmesfeelsﬁke speaking to the group about the person, and
sometimes feels the rieed.t6 réport back to the person, especially if the mime was
unclear)) AT TR

"Acknowledgement

, R , L et FUR T ) Bt
- Stgve Burrough of the Dieppe Chambre de Commerce introduced thie e‘xerc“zse,;?pl s
L e L e s ’ AN

(G

Christine Frank and Mario Rinvolucri, 1987
Grammar in Action
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o oW h

Grammar and Meaning

Sample 7 Lookat these groups of utterances. What do the utterances in each
group have in common? What distinguishes them? If necessary,
check in the commentary after doing exercise A to see whether yo

are on the right track.

A. |. Willysmokes
2. Fred'saslow worker,
3. Aggic used to drink.
4. Joe'sinthe habit of

talking in his sleep.
5. He's always making
that mistake.
- -C. oL Si
o -.,Qyif_a low heat.
Come again soon.
Halt!
‘Give us this day our
daily bread.
Don't mention it.

Aoy

o w»

the Romans do.

1f 1 were you, I'd stay.
2. It'stime you went
home.

Wish you were here!

.-

(¥3]

She'll be 83 next July.
‘I’m just going down to the village. ‘

‘Will vou be going near the Post Office?

‘I've lost my wallet again? L

‘What are you goingto do about it? ‘
“There's going tobe 2 cra§h on that bend soon.
‘What arc you doing thi€evening?

*\WWe hope to g0 abroad next yc.ar..‘

John is about to resign from his job.

Y ou never know what might happen. .

The film starts at 8. 12,

When in Rome, doas .

.B.

mmer for 15 minutes D.

»w

1. Pollution is getting

worse. .

P . M ot
P I S LY R

2. 1t'sraining.

I'm geing put tonight.”
. He'salways dropping

ash on the carpet: - -

1. Seeyou! -

2. TheQueenisduecto
arriveat 4 p.m.

3. He'sabout to arrive.

4. Thetrainleaves at

Ip.m.
5. Willy's goingto bean
engine driver.

l 6 He's taking his finals ir.

. June, °

7 - I'll be 64 next birthday.

4. if only he had worked
harder!

: 5 _Suppose someone had |

N N
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seen us.

‘Don't worry! I'll help you with your homework.'
My brother will talk with his mouth full.

- +Pass the mustard. will vouT

‘Shall 1 open the door for you”

41l see vou at the parl'y'lonn'ight.‘

‘Shall we go for a drink? |

Trespassers will be prosecuted.
Boys will be boys. o
‘Do vou think Liverpool will win?
'Y,qx; shall do as_l tell you!
Summer will soon be over.

~ o0 oo
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Sample 2

Preposition IN

a) Find out the meaning of IN in the following sentences. How many are to do
with time, place, manner, comments, inclusion, prepositional verb(verb +

prepositon)?

1.She lives IN a small top floor IN London.

2. All of you should do the homework IN this way.

3.Which room are these peole IN ?

4.The cathedral was built IN 1890.

5.IN fact, there are more men IN the family.

6.1t can be cold IN winter, especially IN January and February.
7.IN a word, the play was written by some anonymous person.
8.The IBM company invested a lot of money IN this project.
9. How many words are there IN this sentence?.

10. IN brief, he was drunk and therefore arrested.

11. She speaks IN the most extravagant manner.

12. Do you believe IN ghosts?

b) Sometimes IN has a metaphorical use. Can you match part A and B?

A. B

1.Is Daisy in calf again? a.to be lucky.

2.We’re in luck, the bus hasn’t arrived yet. b.to be pregnant (of a
cow)

3.You’re in deep water, watch out! c.as the total

4.1 have $20 in all. d.to be IN serious trouble

5.Try to arrive in time next Sunday. e.very quickly

6.In no time, the problem was solved. f.early enough
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GLOSSARY:

Aceuracy: it refers to the ability to produce grammatlca 3{ correct sentences but may not mclude the
A ZEN ,r‘ RENTY et 1 s . ~,,.-,.~,§
ability to speak or write fluently. ’

Advance organizer: an activity wl{i'chﬂhelps students ‘e'rg‘anize' "t\lirei‘ftheiights and 1deas ae“a preparanon
for learning or studying something. E.g,: a discussion which takes place, before students listen 10 a lecture
and which is intended to help them follow the lecture more easily or a preview of the niain ideas eovered
ina readmg passagé before readmg it i - . e

vt odn sy eady et ot soaads 0T o sy
Brainstorming: a group of activities in which learners have a free and relatlvely unstructured dlscussmn
on'a ass1gned topic as 2 Wiy ‘OfJgenetatmg ideas. Brain storming often serves as preparation for another

acu“ty AT e Corges

Case Grammar: An approach to grammar, which stresses the semantic relationships in a sentence Itisa
type of Generative Grammar developed by Fillmore. In case grammar, the verb is regarded as the ‘most
important part of the sentence, and has a number of semantic relationships w1th various noun phrases

These’ relatxonshlps are called cases. + - g

dc

Chomskyan Linguistics: It refers to a theory of Grammar proposed by Chomsky m 1957. It has sihce
been developed by him and many other linguists. Chomsky attempted to provide a model for the
descnptlon of all languages A Transformational Generative Grammar tries to show , with a system of
rules; the knowledge whlch a native speaker of a language uses in forming grammatical sentences,

Cognate: a word in one language which is similar in form and meaning to a word in another language
because both languages are related. E.g. transparent/ transparente, systemy/sistema. ST

:éoherence the relauonslup ‘which links the meaning of utterances in a dlscourse or of the seiitences in a
text. These links may be based on the speaker’s shared knowledge. E.g.

a Coiiid you glve me a hft home?

SN g

’-‘B"Sdi‘tjfﬁ o 'visiting my sister.

Tert avpany .

~Cohesion: the grammatical and/or lexical relatxonshlps between the different elements of a text. Tlus
smay be the relationship between different sentences or between different parts of a sentence. E.g. .

£1 ey nder :
i m..,*,,v g s

o8

A Is Jenny commg to the party‘7

B: Yes, she is.
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Cohesive Devices: substitution, elhp51s reference, Iexxcal cohesmn and connectors.

;“f i 4
Comprehensxble mput mput language which contains linguistic items that are slightly beyond the
learner’s present tinguistic competence Krashen, 1985,

Context: the nonlinguistic situation in which the discourse is produced.
Co-text the actual text surroundmg any given lexical item. See context.

Deductive (learning): an approach to language teaching in which. learners are tanght rules and given
specxﬁc mformatlon about a Ianguage They then apply these rules when thcy use the language.

Disconrse; a general term for examples of language use, ie. language Wthh has been produced as the
result of an act of communication. Whereas grammar refers to the rules a language uses to form
grammatlcal units sach as clause, phrase and sentence , discourse refers to larger units of language such
as paragrapbs, conversations, interviews. Sometimes the study of both written and spoken discourse is
known as discourse analysis. ‘ ‘ ’

Fluency: in second and foreign language teaching, fluency describes .a level of proficiency in
communication, which include's:

a. the ability to produce written and/or spoken language with ease.

b. the ability to speak w:th a good but not necessanly perfect command of mtonanon, vocabu]ary and

grammar.
c. the ability to communicate ideas effectively.

d. the ability to produce oq;;ﬁnuous speech without causing comprehension difficulties or a break down of

communication.

Hallidayan Linguisties: It refers to Halliday’s theory for the description of languages. In his view, a
linguistic description is on three levels: ) phonic or graphic, examined by Phonetics and Phonology. b)
form, studied by Grammar and Lexicology and ¢) context, studied by Semantics which relates linguistic
form to non-linguistic events. According to Halliday, the description of any language requires four
fundamental theoretical categones 1) Unit (€.g:: the sentence) 2) Structure (arrangement of elements in

relation to other elements, e.g.: subject and predicate) 3) Class (e.g.: nouns, verbs) and 4) Systems
(closed sets of items such as ‘the personal pronouns’, ‘tenses’, etc.) “With these four basic categories it is
possible to describe the grammar of all languages” (Hallyday, Mc Intosh, and Strevens, 1964:31)
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' Inductlve _ (leammg) an approach to language teachmg in whxch Ieamers are not taught grammaucal or

f'!other typeeof tules dlrectly but are lefc to dlscover or mduce rules from their experience of usmg the

"""'Input (i in language leammg) language wh;ch a learner hears or xecexves and from whlch he or she can
“fean. The Ianguage 2 learner produces is by analogy sometimes called output In second or foreign
language learning a distinction is sométimes ‘ade between input and mtake Intake 1s mput whxch is
_actually’ helpful for the leamet Some of the language (e the mput) which a leamer hears may be too

: ny i\)f f'{ i
or d1ﬂicult for the leamer to understand, and therefore cannot be used i in Iearmng (1 e. cannot serve

s ey e S

as nitake)

L1 first language, mother tongue,
L2: another term for a target language or second language.

Lexical items: the smallest units in the meaning system of a langnage that can be distinguished from
other similar units. Also called content words. Content words are mainly nouns, verbs, adjectives and
adverbs, e.g. book, run, musical, quickly. Function words, unlike content words, have little meaning on
their own but show grammatical relationships in and between sentences (grammatical meaning:
Conjunctions, prepesitions, articles, €.g. and, to, the), are function words.

Mentalism: (mentalistic/mentalist adj.) the theory that a human being possesses a mind which has
consciousness, ideas, etc. and that the mind can influence the behaviour of the body.

Mother tongue: a first language which is acquired at home.

Rethoric: the study of how effective writing achieves its goals.It typically focuses on how to express
oneself coi’rectly and effectively in relation to the topic of writing or speech, the audience and the purpose
of communication,

Supereordinate/hyponym/meronym: a relationship between two words in which the meaning of one of
the words includes the meaning of the other word. For example, in English the words animat and dog are
related in such a way that dog refers to a type of animal and animal is a general term that includes dog
and other types of animal. The specific term dog is called a hyponym and the general term animal is
called superordinate. In English, the words dog and tail are related in such a way that tail refers to a part
of the dog and dog is a general term that includes tail and other parts of a dog such as leg, head, nose,etc.
The specific term tail is called meronym and the superodinate, in this case, is dog.

Target language: L2. The language which a person is learning in contrast to a first language or mother
tongue,

+ - -, _ ‘,V.t}f;
Page 116"



Usage/use: a distinction has been proposedby Wnddowson between the funcuon of a lmgmsnc item as an
element in a lmgulsuc system (usage) and its ﬁmctlon as part of the system of commumcatlon (use) For
example, the progresswe aspect may be studied as an 1tem of grammar ‘or ‘ﬁéége G.e. to consxder how it
compares with other aspects and tenses m Enghsh and the constructions in which it occurs) and m terms

commentaries, etc. ) The meamng 3 lmguxstlc 1tem has as an example of usage lS called 1ts SIgmﬁcatlon

and the meaning it has, as an _example of use, is called its value.

Valency grammar: (also Dependency grammar ) a grammatxcal theory in wlnch the verb is considered
to be the central and most tmportant it Verbs are Classified accordmg to the number of noun phrases
they require to complete a sentence. This number is called the valency of the verb. The Enghsh verb
BLUSH, for instance, would have a valency of one: “She blushes”, the verb GIVE as in ‘The sales girl
gave Jane the parcel” would have a valency of three. '
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